Canaan, Cornwall, Kent, North Canaan, Salisbury, Shaf®agion One School District

Region One School
District Teachel School Leader
Effectiveness andProfessionalPractice
Evaluation Manual

CSDE APPROVED 6/30/2015
2015 7 2016



PREFACE

This document provides the rationale, policies and procedures associated with the revised teacher
evaluation program for the Region One School District Public Schools. Procedures have been designed
through the collective efforts of tliRegion One School Birict Teacher Evaluation Committeghich

included teachers, related service professionals, union representation, building administrators, and central
office curriculum staff. The committee was charged with developing a model for the evaluation of the
catified educator® f t he regionés schools that reflected |
requirements of Connecticut Public Acts1P6 and 12, as amended. The initial work resulted in a
Professional Growth Continuuthereafter, th€oninuum)for teachers in Regional School District No.

16s seven schoo Catinuuiroe felnesautreed tthhads & haespect s of i
committee shared its initial work with all teachers from the region in October 2012 and gathered feedback
districtwide. The feedback was used to further refineGbatinuum Finally, the Region One Teacher
Committee created recommendations for the policies and procedures associated with teacher effectivenes
and performance evaluation.

Portions of this dagment were taken from the (SEED) model document from the Connecticut State
Department of Education as it reflects best practices in Teacher Evaluation and Professional
Development.

In addition, administrator evaluation and development, SEED model was adaut by Regional School District
One.
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Introduction
Vision and Purpose of Teacher Evaluation

An effectiveperformance evaluation systemmust provide quality feedback to employees to help them to
continue to improve their performance, while at the same time it must not beverly burdensome to
either the employee or the supervisor. In such a systenhe definition of effectivej ON QA IQE ®AAAEE
becomes paramount.The purpose of theRegion @e Teacher Effectiveness arRfofessional Practice
(TEPP)processis to foster and support continuousteachergrowth through collaboration between
teacher and administrator. Region One is commétl to an educatorevaluation model that is designed to
ensure thatall students have conpetent, high quality teachersand to provide a support structure that
builds human capacities and challenges all educators to aspire to and reach excelleriCiee taskof the
original Region One School DistrigeacherEvaluation Committeavas to develop a teacher evaluation
model that would create such a systenby developinga model thatusesmultiple measures to evaluate
teacher performance and by outlining systems for providing supports for continuous improvementT his
plan includes numerous opportunities for administrativesupervision of teachers through the use of
multiple data sources. The primary goal ofthe Region On@ EPPprocess is to strengthen individual and
collective practices so as to increase student learning and development.

Mission and Vision Statements

Please see Appendix A for the M@ and Mission $atements for Canaan, CornwalKent, North Canaan,
Region One, Salisbunygharon and Central Office.

Theory of Action

We know teacher quality has the greatest impact on increasing student learning (Hightower, et al., 2011).
Therefore, if the region adopts a comprehensive supervisioand evaluation model that is grounded in
current research on best practices in teaching and learning and includes student achievement at its core,
and if the evaluation model is well articulated throughout the region such that all professionsl

understand how the region defines quality teaching, and all stakeholders are adequately trained in the
evaluation modelthen ultimately student outcomes will be improved.



Teacher Effectiveness and Professional Practice Guidelines for Implementation

The processfor implementation of the TEPPwill begin in the 2013-2014 school year. Throughout the
developmentphase of the procesgeachels throughout the regionwill have taken part in communication
and feedback about thdRegion One School Distri€ortinuum of Professional Practicand the ongoing
development of our evaluation plan.As we transition from the previousplan to the new teache
evaluation model a teacher onLevel 1V, or designated as such for 2@t2014, will have a minimum of
seven observations anend-of-year summary evaluations

For the year 20142015 and thereafter,years 1 & 2 teacherswill be evaluated using six
observations/feedback, midyear formative conferenceand end-of-year summative evaluations. In Years
3+ teachers will havea minimum of threeinformal observations or one formalobservation (in a three
year cyclg/ feedback, midyear formative conferenceand end-of-year summative evaluation.Teachers in
Years 3+ will have an annual réiew of practice (non-classroom observation).

Teachers identified as developing or ineffectivavill receive a minimum ofthree formal and three
informal observations, a midyear conferenceand summative evaluationat the end of the school year

RegionOne has implemented the flexible modifications to SEED for the school ye#&12-15 and
subsequent years



Overview of the Teacher Evaluation P rocess

The Region One School District Continuum of Professional Practiagfies Region/ T A6 O AAAET EOF
effective instructional practices across five domains: Planning and Preparation, Classroom Environment,
Instruction, Assessment, and Professional Responsibilities. Each domain includes specific indicators that
further refine expected practices across four levels of performance and practice; Level héffective

Practice); Level 2(Developing Practice); Level JEffective Practice), and Level 4Highly Effective

Practice. The use of a common rubric (th€ontinuun) is central to the evalation process as it serves to

Al AOEEZU OEA OACET 160 AAEZET EOETT 1 &£ AEEAAOEOA OAA
essential to improving student learning. TheContinuumx ET1 1T AA OOAA O1 AAOAOI ET .
annual summative evaluatiom. Moreover, the Continuumprovides a framework ofcommon understanding

and language to encourage productive discourse.

The Continuum is the core document within theteacher practice related indicators component of the
evaluation system and isused to hep provide the standardsupon whichateached O DA OA&l O AT A,
directly measured. The indicators of teehing practice outlined throughoutthe Continuum were

developed byRegional School District Number One faculty and administratioand representthe best

practices in teaching and learning Summative evaluation of teacherperformance will be based upon

evidence collected relative to the performances identified in th€ntinuum and teachergrowth across
performance levels will be supported and ulimately expected in each given school yeaParentfeedback

will also be collected onteacherperformance and will, in combination withteacherperformance ratings,
constitute 50% ofateached O T OAOAI 1T DAOAI Ol Aledched BracicE Rairjy A 4 EEO
portion of the performance evaluation (40%)I £ AAAE OAAAEAO08 O OQWwibeOEOA |
determined after the collection and analyss of multiple sources to document evidence ohdicators

identified in the Continuum Eviden@ will be collected through both formal and informal observations of

the teacherpractice and teachers will have the opportunity to provide additional evidence that is

believed to support their rating. Other artifacts may become data points utilizing mulple sources to

form summative evaluationsby either the evaluator or evaluate.

The rating derived from the Continuumwill be combined with the results of parent feedback surveys to
AAOGAOI ETA vnbkp T &£# A OAAAEAOBO £ET Al 0OO0i i AGEOGA AOA

Theremainingp mb T £ A OAAAE A 038 O OuwcanerRhti6g 8ReyioriGhertefindefectidvdd AT
teachers are defined as teachers @ A A O A Tot ®EA ICIox  O45% Wilkbé deAv@ddirom

measurements of student learning growth whichwill be based on teachegoals developed collaboratively

with administrators to reflect areas of need identified through student performance on (a) state and

natonal AOOAOOI AT OOh xEAT AOAEI AAT Ah AT A jAQ 11TAAT A«
(utcome Ratingd x ET1 1 A Aholds&hdd\ IBarning indicators



The evaluation systenconsists of multiple measures to paint an accurate and comprehensive pictuoé
teacher performance. All teachers will be evaluated in four categories, grouped in two major focus areas:
Teacher Practice and Student Outcomes.

1. Teacher Practice Related Indicators: An evaluation of the core instructional practices and skills
that positively affect student learning. This focus area is comprised of two categories:

a.

Observation of teacher performance and practice (40%) as defined in the Connecticut
Framework for Teacher Evaluation and Support, which articulates four domains and
eighteen ®mponents of teacher practice

Parent feedback (10%) on teacher practice through surveys

2. Student Outcomes Related Indicators: | T AOAI OAOCET 1T 1T &£ OAAAEAOOG 1
academic progress, at the school and classroom level. There is also an optiothis focus area to
include student feedback. This focus area is comprised of two categories:

a.

Student growth and development (45%) A O AAOAOI ET AA AU OEA OA/
learning objectives (SLOs) One half (or 22.5%) of the IAGDs used as evidence of whether
goals/objectives are met shall not be determined by a single, isolated test score, but shall

be determined through the comparison of data across assessments administered over time,
including the state test for those teaching tested grades and subjects or another

standardized indicator for other grades and subjects where available. A state test can be
used only if there are interim assessments that lead to that test, and such interim

assessmens shall be included in the overall score for those teaching tested grades and
subjects.

Whole -school measure of student learning or student feedback (5%) as determined

by aggregate student learning indicators or student surveydor teachers, the wholeschool
student learning indicator (WSSLI) (5% components of summative rating) is represented

by the aggregate rating for multiple student learning indicators established for the

AAT ETEOOOAOI 060 AOAI OAOET 1T OAOET C8rectiesfax | A
his/her 45% component is what the teachers receive as the rating for their 5% WSSLI

AT i T 1TAT 08 4UPEAAI T Uh OEA AAI ET EOOOAOQI 080
and at least two locallydetermined indicators of student learning. Hower, in the absence

of SPI, this rating would be determined by the locallgetermined indicators.

Scores from each of the four categories will be combined to produce a summative performance rating of
Exemplary, Proficient, Developingr Below StandardThe performance levels are defined as:

Exemplary z Substantially exceeding indicators of performance
Proficient z Meeting indicators of performance
Developing z Meeting some indicators of performance but not others

Below Standard z Not meeting indicators of performance(SEEDPilot State Mode] Pg. 5)
9



Prima ry and Complementary Evaluators

The primary evaluator for most teachers will be the school principal or assistant principal, who will be
responsible for the overall evaluation process, includingssigning summative ratings. Somschoolsmay
also decide to use complementary evaluators to assist the primary evaluator. Complementary evaluators
are certified teachers, although they may also have administrative certification. They may have specific
content knowledge, such as department heads or curriculum coordinators. Complementary evaluators
mustbe fully trained as evaluators in order to be authorized to serve in this role.

Complementary evaluators may assist primary evaluators by conducting obsations, collecting
additional evidence reviewing student learning objectives (SLOs), and providing additional feedback. A
complementary evaluator should share his or her feedback with the primary evaluator as it is collected
and shared with teachers.

Primary evaluators will have sole responsibility for assigning final summative ratings and must achieve
proficiency on the training modules provided.(SEED Pilot State Model, Pg. 8)

Processes and informatiorrelative to measurement of performance in theséour main categories of
performance evaluation areoutlined in the sections that follow.

Evaluators of teachers will be trained in observation and evaluation, as well as how to provide quality

feedback. Administrators have participated and wilcontinue to participate in Connecticut State
Department of Education training sessions.

10



Figure 1. Categories of Performance Evaluation

Categories of Performance Evaluation

11

= Student Learning Measures
(45%)

= WSSLI (5%)

m Teacher Performance and
Practice (40%)

m Parent Feedback (10%)



Figure 2. Practice Rating
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Components of Performance Evaluation
Category 1 - Teacher Performance and Practice (40 % of final rating)

Procedures for Observational Practice

Forty percent (40%) ofateache6 O A OAIT OAOEIT 1T OEAI T AA AAOAA dfil 1
teacherpractice and performance as articulated in th&kegion One School District Continuum of
Professional PracticeThe Continuumwill be used as theguide for the collection of evidence for

observable practice and feedback.

>

Observations both formal and inbrmal, will be used to collect evidence of the qualitpf teacher practice

For those domains for which direct observation is impossible, or would not provide reliable evidence,
additional evidence will be collected by both the teacher and the evaluatokssertions about teacher
performance (by an evaluator) in this category will be made based on a variety of data collection

approaches in multiple settings anda careful review of all evidence with particular attention to patterns

in teacher practice. Furtrermore, evidence collection approaches will be differentiated based on a
OAAAEAOG6 O APPbAOEAT AAO AT A 1 AOGAI O T £ POAOGET 601 U A

Observations are defined as followsGenerally, accepted timeline for feedback shall not exceed ten
school days)

Announced Formaln-ClasObservation Approximately 45 minutes in length, if appropriate.Formal
observation preceded by a preobservation conference and followed by a posbbservation conference.
Verbal feedback will be provided to the teachewithin a reasonable period of time of the observation at a
scheduled postobservation conference. Formal written feedback will be provided witin areasonable
time frame of the observationand following the postobservation conference.

Unannouncednformal In-ClassObservation Approximately 10-20 minutes. Verbalor written feedback
will be provided to the teacherwithin ten (10) school daysfollowing the observation at a scheduled post
observation conference. Formal written feedback will be provided withi a reasonable timdrame after
the observation and following the postobservation conference.

Walkthrough: Regional School District Number One defines a classroom walkthrough as short (lasting
between 5 and 10minutes), informal observations of classroonteachers and students followed by
feedback, conversation, and/or action (Kacher, Stout & Edwards, 2010). Feedback to the teacher, in
either written or verbal form, should occur as soon as possible following the walkthrough.

Reviews of practicare non-classroom observations, including but not limited to: observations of data
team meetings, observations of coaching/mentoring other teachers, review of lesson plans, or other
teaching artifacts.

The review of practice is only a requirement for teachers in deast their third year of practice who have

A DOAOGET OO0 0OO0i i AGEOA OA OEZelherlagiartohaEdadoalidh OfAndee 3)0 OA
observations/reviews of practice or every year under the Flexibility Options. Reviews of practice for

teachers in Tier 1 would be an option for the Professional Development and Evaluation Committee to
discuss.

13



Teacher Self-Assessment
Each year, teachers wilself-assess against th&®egionOne School District Continuum of Professional

Practice set anddemonstrate growth around professional learning goalsand collect and reflect with
their supervisor on documentation and artifacts relative to effective practicesleachess will completea
self-reflection (See page 65 in Appendix)®ased on theRegion Or School DistricContinuum of
Professional Practicéo plan and assessheir progress and developmenteach year according to the time
frame.

Guiding Questions for Teacher Self-Assessment/Reflection

To be completed by teacher prior tolie Mid-Year Conferenceand Endof-Year Conferencevith
evaluator.

(1) Describe yourprogress to date for eactSLOgoal.

(2) Describe the professional learning and/or strategies that have contributed to your progress.
(3) What additional resources do you need as work continues on yo®LOsgoals?

(4) Describe any challenges or barriers to adaving your SLOg#goals.

(5) What opportunities have you taken to read and share articles, books, research, .gtelated to
your placement on theContinuum of Professional Practi@e

(6) What modified action steps and/or adjustments will you implement to address challenges or
continue to make progress towards yourSLOg#goals?

(7) How have you collaborated throughout the schoojear with colleagues regarding your
SLO/goals?

14



Self-Evaluation/Observati

(Years 1 and 2eachers andtA A A E A O DeveldpityEPradred

M Threeformal in-classobservations
9 Threeinformal in-classobservations

on Timeline for Tier | Teachers

linéffecfive Practicé q

Action

Document

Person Responsible

Timeline

ContinuumRubric
Completion at previous
year's EOY conference

Continuum ofProfessional
Practice

teacher andevaluator

June (Previous year)

Develop 1SLOand ¢
(22.5%, 22.5%)

) b

Or

2 SLO® One standard
(22.5%)
And one nonstandard
(22.5%)

Goal Setting form and
Continuum

teacher andevaluator

By November 15

One formal observation and
one informal observation

Pre- and postobservation
forms (teacher);
observation reports
(evaluator)

teacher andevaluator

By November 15

Total of two formal
observations and two
informal observations

Pre- and postobservation
forms (teacher);
observation reports
(evaluator)

teacher andevaluator

By January 2

Mid-Year conference

Mid-year seltevaluation
form and Continuum

teacher andevaluator

Between January 2and
March 15

Total of threeformal
observations and three
informal observations

Pre- and postobservation
forms (teacher);
observation reports
(evaluator)

teacher andevaluator

By April 1

Completion of the Continuum ofProfessional teacher By endof-year conference

Continuum Practice date (before scheduled last
day of school)

Completion of the Continuum ofProfessional evaluator By end-of-year conference

Continuum

End-of-Year conference
Teacher provides completed
self-reflection, final

evidence and artifacts.
Evaluator provides draft of
completed Continuum

Practice

date (before scheduled last
day of school)

Selfevaluation form and
Continuum of Professional
Practice

teacher and evaluator

BetweenMay and June

Summative evalation
presented to teacher for
sighature

Summative Evaluation

Evaluator

By June 30
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Self-Evaluation/Observation Timeline for Tier

(4 A A AE A Ofifectivéd O BEXeOpiand

< E i

Il Teachers

A O hrbBybnd9 AAO o
1 One Formalin-ClassObservationz Every three years

1 ThreeInformal In-ClassObservationsz In off-cycle years
1 Also needed, at least one review of practice every year (natassroom observations of practice)

Action

Document

Person Responsible

Timeline

ContinuumRubric
Completion at previous
year's EOY conference

Continuum ofProfessional
Practice

teacher andevaluator

June (Previous year)

Develop 1SLOand ¢
(22.5%, 22.5%)

)t

Or

2 SLO® One standard
(22.5%)
And one nonstandard
(22.5%)

Goal Setting form and
Continuum

teacher andevaluator

By November 15

Oneformal observation

Observation report
(evaluator)

evaluator

Before mid-year conference

Mid-Year Conference

Self-evaluation form and
Continuum

teacher andevaluator

Between January 2and
March 15

Total of threeinformal
observations orone formal
observation (1 in three year
cycle)

Pre- and post-observation
forms (teacher);**
observation reports **
(evaluator)

teacher andevaluator

Before endof-year
conference

Completion of the Continuum ofProfessional teacher By end-of-year conference
Continuum Practice date
Completion of the Coninuum ofProfessional evaluator By end-of-year conference

Continuum

Practice

date

End-of-Year conference
Teacher provides completed
self-reflection, final

evidence and artifacts.
Evaluator provides draft of
completed Continuum.

Selfevaluation form and
Continuum of Professional
Practice

teacher andevaluator

BetweenMay and June

Summative evalation
presented to teacher for
signature

Summative Evaluation

evaluator

By June 30

** Plus: - Parent Engagement Goal
- Whole School Student.earning Indicator

** Informals do not require a PreConference

16




Artifactual Evidence

The purpose of the artifactual evidencés to provide supporting documentation of the domains in the
Continuum of Professional PracticeTheartifactual evidenceenables the teacher to selfeflect,
demonstrate quality work, and allows for focused conversations with an evaluatorThe emphasis is on
the quality of work supporting the domains, not the quantity of materials presentedThe mid-year
conference provices focus on which indicators may require additional evidence as identified in the
Resource Guide Artifact Evidence. It is not expected that artifacts are required for each indicator.

Artifactual Evidence for Tier | Teachers
Year 1/ Year 2 teachers may re fer to TEAM documentation as part of their self-evaluation . Other

content may include items in Examples of Evidence Form 1 Team reflection papers may not be
submitted as evidence.

Action Person Documents Timeline

Identify documents that | Teacher CompletedContinuum | SeptemberNovember
may support thegoal Aligned Evidence

and could be included Planning Sheet

in the End-of-Year (Form 2 seepg. 58

conference

Begin collection of Teacher Evidence of two September (predata)
materials domains: Classroom

Environment and
Planning & Preparation
(SeeForm 1on pg. 56
for examples)

Finalize artifactual Teacher and Evidence of two January2zFebruary 15
evidence for midyear | Evaluator domains: Instruction
conference and Assessment

(See Form 1 on pg. 56
for examples)

Continue to collect Teacher Evidence of final March-June
materials domain: Professional
Responsibilities

(See Form 1on pg. 56
for examples)

Complete evidence Teacher Documentation and May-June

collection collection of all other
evidencédartifacts

Bring evidence toEnd- | Teacher and Final Documentation May-June

of-YearConference Evaluator

17



Artifactual Evidence for Tier Il Teachers

Teachers in this category may include items in Form 1.

End-of-Year conference

Evaluator

Action Person Documents Timeline
Identify documents Teacher CompletedContinuum | September
that may support the Aligned Evidence
SLOsgoals and could Planning Sheefsee
be includedas Form 2 on pg.58)
artifactual evidence
Revision following Mid- | Teacher and RevisedContinuum January
Year nference Evaluator Aligned Evidence

Planning Shee

(Form 2see pg. 53
Bring evidence to the | Teacher and Final Documentation May

Note: At the midyear conference the evaluator and teacher will discuss the types of evidence or

additional evidence/artifacts that may be necessary to provide multiple sources of data.

Stakeholder Feedback Protocols

Surveys provide valuable feedback from key stakeholders in the school community. The results provide

important information regarding the overall learning experience

10% ofateached O A OAT OAOQET 1 parerEfeddbadkA AAOAA 11

Requirements:

= =4 =4 -4 -8 -9

in the 2013-2014 school year

Surveysmust be fair, reliable, validand useful
Student surveys are created and administexd in an ageappropriate manner
Surveys will be administeredelectronically

Survey results are confidentiand anonymous
Results align with and infuence student learningobjectives (3.Odgoals)
Sample surveys created by the Connecticut State Department of Education for pilot administration

18




Category 2 - Parent Feedback (10 %)

Tenpercent (10%) ofateached O A OA 1 O A 6dsdd bnpadetAekdbackdFegional School District
Number Onewill use whole-school parent survey data to supporschool and teacher goatetting at the
beginning of each schoojear. Connections willbe madéh x EAT ADPDOT DOE A O Studert A O x
Learning Objectives SLG) and the results of the parent feedback survey dat@ ensurethat the parent
feedback is taken seriously and used to support increased student performance.

Parent surveyswill be administered each year A baselinesurvey of parentswill be conduded in April
2014 to provide datafor the initial (pilot) year of the regional evaluation gan. In subsequent years,
administrators and teachers will collaboratively analyze survey data from the previous school year to
elicit schoolwide goals for improved gudent performance based omarent feedback. Individual teachers
or groups of teachers may, in collaboration witttheir evaluator, develop a professional growth goal
related to the results of the parent feedback survey data.

Feedback fromparents will be used to help determine the remaining 10% of the Teacher Practice
Indicators focus area of SEED.

The process described below focuses on:

1. conducting a wholeschool parent survey (meaning data is aggregated at the school level),

2. determining several schootlevel parent goals based on the survey feedback,

3. teacher and evaluator identifyingone related parent engagement goal and setting
improvement targets,

4. measuring progress on growth targets, and

5. AAOAOI ET ET ¢ A OAAA Ettfisparent feadbhck ratiddsball bedsédroh fGur
performance levels

1. Administration of a Whole-School Parent Survey
Parent surveys should be conducted at the wholschool level as opposed to the teacher level, meaning
parent feedback will be aggregated at thechool level. This is to ensure adequate response rates from
parents.

Parent surveys mustbe administered in a way that dbws parents to feel comfortable providing feedback
without fear of retribution. Surveys should be confidential, and survey responseshould not be tied to
DAOAT 006 1T Ai A6bs 4EA PAOAT O OOOOAU OEI OI A AA AAI E
to-year.

Note: CSDE recognizes that imé¢ first year of implementationbaseline parent feedback may not be
available. Teachers caset a goal base@n previously-collected parent feedback, or if none is available,
teachers can set a parentngagemengoal that is not based on formal parent feedback.

Appendix J contains a model parent survey that can be used to collect parent feedbdgistricts may use
that survey, use existing survey instruments or develop their own. School districts are encouraged to
work closely with teachers to develop the survey and interpret results. Parent representatives may be
included in the process, but i school governance council exists, the council must be included in this
process. Parent surveys deployed by districts should be valid (that is, the instrument measures what it is
intended to measure) and reliable (that is, the use of the instrument is osistent among those using it

and is consistent over time).

19



2. Determining SchoollLevel Parent Goals
Principals and teachers should review the parent survey results at theeginning of the school year to
identify areas of need and set general parent engagentsgoals based on the survey resultand other
appropriate data sources Ideally, this goatsetting process would occur between the principal and
teachers (possible during faculty meetings) in August or September so agreement could be reached on 2
3 improvement goals for the entire school.

3. Selecting a Parent Engagement Goal and Improvement Targets
After these schoollevel goals have been set, teacher will determine through consultation and mutual
agreement with their evaluators one related parent goal theywould like to pursue as part of their
evaluation. Possible goals include improving communication with parents, helping parents become more
effective in support of homework, improving parentteacher conferences, etc.

Teachers will also set improvement tagets related to the goal they select. For instance, if the goal is to
improve parent communication, an improvement target could be specific to sending more regular
correspondence to parents such as sendingseekly updates to parents or developing a new ebsite for
OEAEO Al AOO8 0AOO 1T &£/ OEA AOAI OAOT 060 EI A EO O1T A
improvement parent goals, and (2) that the improvement targets are aligned and attainable.

4. Measuring Progress on Growth Targets
Teachers and the evaluators should use their judgment in setting growth/improvement targets for the
parent feedback category. Therare two ways a teacher can measure and demonstrapeogress on their
growth targets. A teacher can (1) measure how successfully they impient a strategy toaddress an area
of need (likeexamples in the previous section), and/or (2) they can collect evidence directly from parents
to measure parentlevel indicators they generate. For example, a teacher could conduct interviews with
parents or utilize a brief parent survey to see if they improved on their growth target.

5. Arriving at a Parent Feedback Rating
The Parent Feedback rating should reflect the degree to which a teacher successfully reaches his/her
parent goal and improvement targetsThis is accomplished througha review of evidence provided ly the
teacher and application of the scale below.

As required by the State PEAC guidelines, parent feedback will be anonymous and not targeted at any
individual teacher. The data collectedhrough the survey will be reported in the aggregate and reviewed
by the teacher and evaluator dting the End-of-Year conference during which supervisors and teachers
will, using reliable and validevidence, determine the degree to which the teacher hasanestablished
school or individual goals set. Focus on the indicators outlined in tHeegionalSchool DistriciNumber One
Continuum of Professional Practicegill be taken into consideration to assist in the final rating of a
OAAAEAOG6 O b A Ocaibgoriy, Ard fhdfoll&ning $e&leBnd be used in alignment with the
Continuum
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Parent Feedback

Exemplary Proficient Developing Below Standard
Level 4 Level 3 Level 2 Level 1
ExceededGoal Met Goal Partially Met Goal Did Not MeetGoal

Arrangements for the administration of the Parent Survey will be made by each individual school through
its leadership team. It is expected that parents would be able take the survey in the school building or

at home during apre-determined time frame. A building designee or designees will be responsible for
collecting and analyzing the results of the survey no later than two weeks after tloenclusion of the
administration. Within one month from the administration of the survey, the builahg principal will
disseminate the information to thefaculty. Each year a building level focus group comprised of faculty,
administrators, students, and parents will review and refine the surveys. Seg&ppendix Jfor the Parent
Survey document.

Category 3 7 Whole-School Measures of Student Learning or Student Feedback
(WSSL) (5%)

Whole -school measure of student learning or student feedback (5%) as determined by

aggregate student learning indicators or student surveys. For teachers, the whedehoolstudent
learning indicator (WSSLI) (5% components of summative rating) is represented by the aggregate
OAOET ¢ &1 O | 01l OEPI A OOOAAT O 1T AAOTET ¢ ET AEAAOQI
rating. This means that the rating the administrator receies for his/her 45% component is what
OEA OAAAEAOO OAAAEOA AO OEA OAOET C A& O OEAEO
45% component rating would be based on SPI and at least two locatigtermined indicators of

student learning. However, inthe absence of SPI, this rating would be determined by the locally
determined indicators.
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Category 4 - Student Learning (45%)

Forty-five percent (45%) of a teache® €dmmative evaluation rating shall be based on attainment ot
least two goals for student growth(Student Learning Objectives or SL§) that usemultiple indicators of
academic growth and development to measurteacher performance

T One half (or 22.5%) of the evidenceised by an evaluator to make judgment in this categohal
be basedorA OAAAEAOJ O tigistateoOnatioral test@oh thoseQdaching grades andr
disciplines tested or another standardized indicator for other grades and subjectsvhere

available.
1 The other half (22.5%) of theevidenced used by an evaluator to make a judgmeint this category
OEAI 1T AA AAOGAA 11 A O-Atdndariked asSessmenfsiofGtuderd growt Al O

achievement, including, but not limited to:
o A maximum of one aditional standardized indicator, if there is mutual agreement, subject
to the local dispute resolution procedure
o0 A minimum of one nonstandardized indicator.

Goals and Student Learning Objectives

Annual goatsetting is not a new phenomenon in Region One, and ti®nnecticut Guidaes for Teacher
EvaluationOANOEOA OEAO OAAAEAOO AOOAAI EOE OAO 1 AAOGO 11
OOOAAT O (2q124d, p« TOE Additionally, while not specifically stated in theGuidelinesit is clear that
additional goals will berequired of teachers, as th&uidelineslescribe conferences between teachers and
AAT ETEOOOADI OOh OOEAO Al 1T xd ADdT OADH Ceixmeh tihgsih A A A &
OEEO AOAA 1T Au AA AAOGAA 11 A OAAKEAMGAGR AE i1 B 010 AMIT
jcmpcAh P8 poeQs8 ! AAEOE3 %%$ d UAT IOEARAA OB AGGE & 1 ADO AA IO
and Developmentpublished in 2012 appears to require between one and three goals that are aligned

with the Regional SchodDistrict Number One Continuum of Professional Practice.

Flexibility options for 2014-2015, and subsequent yearsto the State Gidelines require one SLO with
two IAGDs which include onelassroombased assessment (noistandard) and one nonstate
standardized assessmenfe.g.DRP AIMSweb, regional assessmen}sFlexibility Options communication
clarifies that teachers can select between one and four goal(s)/objectives for student growttfi.teachers
select only one goal/objective, then there needs to be at least two indicators for academic growth and
development (IAGD). If a teacheselects more than one goal/objective, then each goal/objective needs to
have at least one IAGD. One half35%) of the IAGDs used as evidence of wheththe goal/objective is
met, shall be based on standardized indicators other than the state test for 2012015, and subsequent
years,pending federal approval. The other half (22.5%) of IAGDs shall be based omi@imum of one
non-standardized indicator. There could be multiplez more than two - IAGDs, but two IAGDs that meet
the standardized and norstandardized requirement would be acceptable (SDEMay 2014).

For purposes of the Region OnEducator Evaluationand Development Plancodified in theRegional

School District Number One Continuum of Professional Practlee number and types of goals will vary
AAOGAA 117 OEA OAAAEAOGO UAAOO 1T £ AGPAOEAT AA AT A b
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SMART Goals

SMART Goals first appeared ifiterature in a 1981 article by George T. Doran. Doran posited that

i ATACAOO OAOA AT 1T £ZO0OCAA AU Al 1 OEA OAOAEACA mEOII
(p.36) and coined the acronym SMART to help those manageraft meaningful objectives. It is

interesting to note that Doran actually used SMART to describe objectives and not goals. Doran suggested
that all objectives should be:

Specific: target(ing) a specifiarea for improvement;

Measurable: quantifiable or ateast suggesting an indicator of success;

Assignable: specifying who will be doing it;

Realistic: stating what results can realistically be achieved, given available resourcasd
Time-Related: specifying when the results can be achieved (p. 36).

= =4 =4 -8 -4

Dorani AAA A1 AAO OEAO AOGAOU T AEAAOEOA AEA 110 TAAA
Al T OAO xA CcAO Oi OEA 3-124 AOEOAOEA AO A COEAAIE

Newer versions of the SMART acronym both alter the meaningstbg letters and allow for the use of the
SMART process for goals. THeéonnecticut SEB (2012) document describes SMART goals in this way:

1 Specific and strategic: The goal shodilbe well defined enough that apone with limited knowledge
of your intent should understand what is to be accomplished

1 Measurable: Goals need to be linked to some form of a common measure that can be used as a way
to track progress toward achieving the goal.

1 Aligned and attainable: The goal must strike the right balance betwedieing attainable and
aligned to standards but lofty enough to impact the desired change.

1 Resultsoriented: All goals should be stated as an outcome or result
1 Time-bound: The time frame for achieving the goal must be clear and realistic (p. 41).

Guidelines for Writing SMART Goals

The criteria for assessing student growth using multiple indicators of academic growth and development
will be developed throughprofessional discourseby eachteacherand his or herevaluator at the
beginning of the year.In the event mutual agreement is not reached will go through the Dispute
Resolution ProcessExamplesof indicators that may be used to produce evidence of academic growth
and development include but are not limited to:
1 Standardized Indicators
o Standardized assessments are characterized by the following attributes:
A Administered and scoredinA AT T OEOOAT Owanner©O OOOAT AAOAG
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A Alignedtoasetofacadi EA 1 O PAOA&A O ATAA OOOAT AAOA

A Broadly administered (e.g. natioror statewide);

A Commerciallyproduced:;

A Often administered only once a year.
o0 Standardized assessments include, but are not limited to:
A AP exams;
SAT9;
AIMSweh
DRA (administered more than once a year);
DIBELS (administered more than once a year);
NWEA (administered more than once a \&);
Trade certification exams;
Standardized vocational ED exams;
Curriculum-based assessmenttaken from banks of statewide, CCS&ssessment
consortium assessment item banksor commercially produced, such as Blue Ribbon
Study.
1 Non-standardized Indicators

o Non-standardized indicators include, but are not limited to:

A Performances rated against a rubric (such as: music performanatgnce

performance);
Performance assessments or tasks rated against a rubric (such esnstructed
projects, student ord work and other written work);
Artifactual evidence of student work rated against a rubric;
Curriculum-based assessments, including those constructed bhyteacheror team of
teachers;
Periodic assessments that document student growth over time (such gsrmative
assessments, diagnostic assessments, district benchmark assessments);
Other indicators (such asteacherdeveloped tests, student writtenwork,
constructed project).

I > > D> B

> > >

>

When selecting indicators used to gauge attainment of goals:

A Teaches and their evaluators shall agree oa balance in the weighting ostandardized and non
standardized indicators as previously described.

A The completedSLOs/goalswith associated indicators must meet three criteria: deeply relevant to
the teache O A @@ Bng hddres a significant portion of his orher students; include specific,
measurable evidenceAA AOOAET AAT A AOO Ai AEOGET OO0 AT A OADBC
OAT AOGOAOGO x1 OOE AO APPOiI POEAOAQ8 )T AEAAOT 00

A Teachers are encouraged to collaborate on SLOs with grade level or subject partners. SLOs can
also be the same for a group dkachers, but quantitative targets can be different based on the

specific students assigned to théeacher.

Within the process, the following are descriptions ofleveloping Indicators of Academic Growth and
Development (IAGDs)
A Fair to students- The indicator of academic growth and development is used in such a way as to
provide students an opportunity to showthat they have met or are making progress imeeting
the learning objective. The use of the indicator of academic growth and development is as free as
possible from bias and stereotype.
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> > >

Fair to teachers - The use of an indicator of academic growth andedelopment is fair whena

teacherhas the professional resourcesrad opportunity to show that his or her students have

made growth and when the indicator is appropriate to theeache® O AT 1 OAT Oh AOOEC
composition.

Reliable- Use of the indcator is consistent among those using the indicators and over time.

Valid - The indicator measures what it is intended to measure.

Useful- The indicator may be used to provide theéeacherwith meaningful feedback about student
knowledge, skills, perspective, and classroom experience that may be used to enhance student
learning and provide opportunities forteacherprofessional growth and development.
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Goal-Setting Conferences and Timelines

The annual evaluationprocess between a teacher and an evaluator (principal or designee) is anchored by
three performance conversations These conversationdetween the teacher and evaluator willoccur at

the beginning, middle and end of the year. The purpose of these convéisas is to clarify expectations

for the evaluation process, provide comprehensivéeedback to each teacher on his drer performance,

set development goalsidentify development opportunities, and promote collaboration These
conversations are collaboraive and require reflection and preparation by both the evaluator and the
teacher in order to be productive and meaningful.
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Figure 4: Overview of Goal Setting Timeline

Orientation to the process

By March 15 meet with
evaluator for mid-year
conference to assess progres
on SLOs/goals and adjust
them if necessary

Spring: From observation
feedback examine indicators
on the Continuum of

August (back to school):
Brainstorm ideas of what
types of evidence to collect
throughout the year

November-December:
Continue gathering evidence
related to SLOs/goals

Between May and June meet
with evaluator for the end-of-

Before Nomveber 15 meet
with evaluator (beginning-of-
year conference) to
collaboratively set
SLOs/goals and decide on
evidence

Collect data to support the

development of SLOs

year conference; bring
artifactual evidence and self
assessment

Professional Practice and
gather evidence related to
those indicators

Goal Setting and Planning:
Timefr ame: On or before November 15 .

1. Orientation on Process:To begin the evaluation process, evaluators meet with teachers, in a group or
individually, to discuss the evaluaion process and their roles andesponsibilities in it. In this meeting,
they will discuss any school or district priorities that should be reflected in theSLOggoals, and they will
commit to set time aside for the types of collaboratiomequired by the evaluation process.

2. Teache Reflection and GoalSetting: The teacher exanines student data, prior yeard €valuation and
survey results and theRegion One Continuum of Professional Practizelraft SLOggoals. As an option,
the teacher may collalorate in gradelevel or subjectmatter teams to sugort the goalksetting process.
Teachers willestablish an individual goal which may be shared by others.

z o~ o~ oz oz

s o~ oA s~

The teacher and his/her evaluator must mutually agree on the goals and indicators of IAGDs.
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Mid -Year Check-In:
Timeframe: Between January 2 and March 15

1. Reflection and Preparation:The teacher and evaluator reflect on evidenceollected during the school

yearOT AAOA AAT 0O OEA OAAAEAOG6O0 DPOAAOEAA-MT A OOOAA
2. Mid-Year Conference:The evaluator and teacher complete at least one migear checkin conference
during which they review progress and performance on student learning objectives (SL@sals) to date.
The Mid-Year Caference is an important point in the year for addressing conces and reviewing results
for the first half of the year. Evaluators can deliver migyear formative information on components of the
evaluation framework for which evidence has been gathered and analyzed. If needed, teachers and
evaluators can mutually agee to revisions on the strategies or approaches used and/or migear
adjustment of SLO&gyoals to accommodate changes (e.g., student populations, assignment). They also
discuss actions that the teacher can take and supports the evaluator can provide t@prote teacher
growth in his or her development areas.Further, the mid-year conference provides a dialogue on the
continuum of professional practice framework indicators that may identify a need for additional
evidence. Please refer to the section in Afacts (Pages 17 & 18) in this guide. Evaluators and teachers
will discuss evidence and identify areas in need of further documentation/data with the expectation that
artifacts/evidence on each indicator may not be required.

End-of-Year Summative Review:
Timeframe: Confer ence between May and June; evaluation presented to teacher by the end of the
year

1. Teacher SelAssessment:The teacher reviews all information and data collected during the year and
completes a seHassessment form for review by theevaluator.

2. Scoring: The evaluator reviews submitted evidence, sefissessments and observation data to generate
category and focus area ratings. The category ratings generate the final, summative rating. After all data,
including state test dataare available, the evaluator may adjust the summative rating if the state test

data change the studentelated indicators significantly enoughto change the final rating. Such revisions
should take place as soon as state test data are available and befeptember 15.The teacher should be
notified of any changes to the rating.

3. Endof-Year ConferenceThe evaluator and the teacher meet to discuss all evidence collected to date
and to discuss ratings.The teacher and evaluator willutilize the Coninuum of Professional Practict®
guide their conversation. Following the conference, the evaluator assigns a summative rating and
generates a summary report of the evaluation before the end of the school year and before June 30.
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Teachers will useFigure 5 (below) to determine which SLOgoals they will develop:

Figure 5:
f Set one student learning objective\
Will your (SLO) Goal Aising the Regional
students take School District #1 Cycle of Reflective
YES the CMT, Practice Form (See Appendix B) AND
CAPT, or set one student learning objective
SBAC? (SLO) Goal B using the Regional
School District #1 Cycle of Reflective
Practice Form (See Appendix C)
[ Set one student learning objective\
(SLO)Goal A using theRegional
School District #1 Cycle of Reflective
Will your Practice Fom (See Appendix B) AND
YES students take set one student learning objetive
another (SLO) Goal B using thRegional
standardized School District#1 Cycle of Reflective
assessment? Practice Form (See Appendix)C

- /
4 A

NO Set two student learning objectives
(SLO) Goals A & B using the Regione
School District #1 Cycle of Self
Evaluation Form (See Appendix C)

\_ J
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Example SLO andIAGDs

Teacher Student Learning Objective | Indicators of Academic Growth and Development

Category | (SLO) (IAGD)

Eighth My students will master 1. 78% of my students will attain at least a 4 on the

Grade critical thinking concepts of CMT section concerning science inquiry.

Science science inquiry. 2. My students will design an experiment that
incorporates the key principles of science inquiry.
90% will score a 3 or 4 on a scoring rubric focused
on the key elements of science inquiry.

High My students will 1. 85% of students will attain a 3 or 4 in at least 4 of 5

School demonstrate proficiency in categories on the principles of drawing rubric

Visual Arts | applying the five principles designed by visual artdeachers in our district.

of drawing.

SLO/IAGD GoalAttainment

met or substantially
exceeded the
target(s).

students* met the
target(s) within a
few points on either
side of the target.

the target, but a
notable percentage
missed the target by
more than a few
points. However,
taken as a whole,
significant progress
was made toward
the goal.

Highly Effective Effective Practice Developing Ineffective Practice
Practice Practice
Level 4 Level 3 Level 2 Level 1
Exceeded Goal Met Goal Partially Met Goal Did Not Meet Goal
All or most students* | Most of the Many students* met | A few students* met

the target, but a
substantial
percentage did not.
Little progress
toward the goal was
made.

*Studentsrefers only to the group of students specifically mentioned in the goal.
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Aggregate and Summative Scoring

As described in Section llateache6 © OO0OiI | AOEOA OAOET C xEI 1l ETAI OAA
ratings associated with the four categories of the evaluation model. Evidence relativeadeached O
performance and practice will be combinedwith scores related toa teached O A £& 000 AOOT |
parent feedback goals to determine an overalPractice Rating. This will be combined with performance
relative to student learning measures designed at the beginning of the year througBLOs/goalswhich

will be combined with student scores related taa teache O A E&I 000 swbedtifeddbaclO A A x E
goals to determine an overallDutcome Rating.

Determining Summative Rating
Step 1: Calculateteacherperformance level scoreon the Region One School DistriBrofessional Growth

Continuum

Continuum Scoring

Domain Score | Weighting | Points (Score x
Weight)
I. Planning and Preparation 20%
ll. Classroom Environment 20%
[ll. Instruction 20%
I\VV. Assessment 20%
V. Professional Responsibilit ies 20%
Total Score

Continuum Scoring EXAMPLE

Domain Score | Weighting | Score (Sore x
Weight %)

|. Planning and Preparation 2.8 20% .56

II. Classroom Environment 2.9 20% .58

[ll. Instruction 3.1 20% .62

V. Assessment 2.2 20% 44

V. Professional Responsibilit ies 3.0 20% .60

Total Score 2.8
(Developing Practice)
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Step 2: Determine Fnal Practice Rating

Calculating the Practice Rating

Components Score | Weighting | Points (Score x
Weight)

Continuum Score 40

Parent Feedback 10

Total Score

Calculating the Practice Rating EXAMPLE

Components Score | Weighting | Points (Score x
Weight)
Continuum Score 2.8 40 126
Parent Feedback 2.5 10 25
Total Score 151
(Level 3 Proficient )

Step 3: Determine the Performance Levefor the Practice Rating by Using the Rating Tablec®w.

Practice Rating Table

Point Range Performance Level Rating

175-200 Level 4-Highly Effective Practice (Exemplary)
127-174 Level 3-Effective Practice (Proficient)
81-126 Level 2-Developing Practice (Developing)
50-80 Level 1-ineffective Practice (Below Standard)
Final Teacher Performance and Practice
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Step 4: Determine the Fnal OutcomeRating.

Calculating the Outcome Rating

Component Score | Weighting | Points (Score x
Weight)

Student growth and development 45

(SLOs)

Whole -School Indicator (SPI) 5

Total Score

Calculating the Outcome Rating EXAMPLE

Component Score | Weighting | Points (Score x
Weight)

Student growth and development 2.7 45 121.5

(SLOs)

Whole -School Indicator (SPI) 3.0 5 15

Total Score 136.5

(Level 3 Proficient)

Step 5: Determine the Performance Levelor

Outcome Rating Table

the OutcomeRating by Using the Rating Tabledow.

Point Range Performance Level Rating

175-200 Level 4-Highly Effective Practice (Exemplary)
127-174 Level 3-Effective Practice (Proficient)
81-126 Level 2-Developing Practice (Developing)
50-80 Level 1-ineffective Practice (Below Standard)
Final Teacher Performance and Practice

Step 6: Using theSummative Performance Rating Matrix below, determine the final performance
rating for a teacherbased on their combined scores. To use the table, identify tteachei® rating for
each category and follow the respective column and row to the center of ti@ble. The point of
intersection indicates the sunmative rating. Note that the table below uses the state performance level
language.
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Summative Performance Rating Matrix

Outcome Rating

Exemplary Proficient Developing Below Standard
Exemplary Exemplary Exemplary Proficient
_ Proficient Exemplary Proficient Proficient
Practice
Rating
Developing Proficient Developing Developing Below Standard
Below Below Below Below Standard
Standard Standard Standard
Definition of Effectiveness and Ineffectiveness
Novice teachers shall generally be deemed effective ifesgidu c at or r ecei ves at | ea:
ratings, one of which must be earned in the four
shall only be permitted in the firmofggwehoof of a n
Afdevel opi ngaond nt woe asre gweont i al Aproficiento rating

offer a contract to any educator he/she is deeming effective at the end of year four. This shall be accomplishe
through the sgcific issuance of that effect.

A 3+ yeareducator shall generally be deemed ineffective if said educator receives atdesstjuential
Afdevel opingodo ratings or one fibelow standardo r at
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Region One Dispute Resolution Process:

Thelocal or regional board of education shall include a process for resolving disputes in cases where the
evaluator and teacher cannot agree on goals/objectives, the evaluation period, feedback or the professional
development plan. When such agreement caomoeached, the issue in dispute will be referred for resolution

to a subcommittee of the PDEC. The superintendent and the respective collective bargaining unit for the distt
will each select one representative from the PDEC to constitute this subteenast well as a neutral party as
mutually agreed upon between the superintendent and the collective bargaining unit. In the event that the
designated committee does not reach a unanimous decision, the issue shall be considered by the superinten
whosedecision shall be binding.

GoalsSLOsNIAGDs1T Must be disputed biovember 1 of each school year
Evaluation Periodl as determined bgonnecticustate statut

Summative Evaluation Rating/Feedback/Professional Development Plan:
1 Must be disputed ithin five school days of summative meeting
1 Feedback from informal or formabservations is not disputable

The Region One Dispute Resolution Process applies to:
T feedback from summative evaluations that resu
Standar do
1 goals, SLG@, andIAGDs

Process/Timeline - Only after all remedies between the evaluator and evaluatee have been exhausted can th
dispute resolution process commence.
1 Teachesubmitsa requestsigned by the teacher and the evalyatwthe dspute resolution Chairperson
(Assistant Superintendent) who will convene the Dispute Resolution Committee.

o For disputes involving Goals/SLOs/IAGDthe teacher files a request to the Assistant
Superintendent by November 1st of each school year.

o For disputs involving summative evaluations and end of the year rating report(s), dispute
request must be received by thesfstant Superintendent within figehool days of the receipt
of the rating report(s).

o The Dispute Resolution Committee will convene withimgehool days of receipt of the
teacherdés request.

Region One Dispute Resolution Committee Membership
1 Chairperson of EDTE (Assistant Superintendent)
1 One principal/administrator (not an administrator involved in the dispute)
1 One collective bargainingnit-appointed member seted from the CPDTE committ€by nominaton
and election by paper ballotaper balbt to be read aloud at meeting)

o If the collective bargaining urdppointed member is a colleague of the teacher (employeeé i
same school)eguestinglispute resolution, it Wimove to thealternatecollective bargaining
unit-appointednember

1 One volunteer member (who is not a collective bargainingappbinted committee member
administratoy selected from the CPDTE committee. If thexenore than one volunteer from the floor, it
will go to a paper ballot vote.
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o If the volunteer member is a colleague of the teacher (employed in the same school) requesting
disput resolution, it will move to thalternate member.

If agreement canndie reachedyy three quartersf the Dispute Resolution Committee, the Superintenoent
Schools willissue a final decision within testhool days of receipt of the complaifihree quarter decision of
the Dispute Resolution Committee will be binding.

All Dispute Resolution Committee members shall retain the confidentiality of the parties involved in the dispu
and information and discussions of the dispute.

Under extenuating circumstances, the timelines may be extended.

The Superintendent has the detawn, in the absence of the Assistant Superintendent, to appoint an
administrator as Dispute Resolution Committee Chairperson.

Alternate Collective Bargaining Un#tppointed representatives are not eligible for nominations to the Dispute
Resolution Comiitiee.

Data Management System: BloomBoard

Beginning with the 20152016 school year all Region One schools will utilize the approved SEEDnfist:

Orientation to the Teacher Effectiveness and Professional Practice (TEPP) Manual:

Region One Schools wijpresent an overview of theTeacher Effectiveness and Professional Practice
Evaluation (TEPP) Manuaio all certified staffannually onthe iOO O O A A AtEhk Be@idnindofthe
school year.Throughout the year, some faculty meeting time will be devoted to pieces of ti&EEP
process and procedures. In subsequent years,eff EPPmanual will be part of each new teacher
orientation program offered by the Region One schools.
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Developing and Supporting Teachers through Professional Learning

The goal of professional learning opportunities irRegion One School Distrids to promote teacher
inquiry and reflection in order to improve student achievement. Professional learning opportunities wil

be guided by district, schoohndteacheri AAAO AT A AAOAA 1 iStandd&ds@i ET C &1 C

Professional Learning2011). As evident inRegion One School Distrié TeacherEffectiveness and
ProfessionaPractice Evaluation Manuale believe that allteachers must be models of continuous
learners, where goalsetting, assessment, reflectiorand adjustment are cyclical practes. Currently at

the forefront of our continuous improvement plans are thanstructional and assessment shifts

predicated by the Common Core State Standards and the accompanying Smarter Balance Assessments
Consortium efforts designed to create college anchreer ready students for the 2%t century.

Region One Professional Development Plan

Statement of Purpose

The purposeof the Region One Professional Development Plan Programe improve teaching and
increase student learning through the retention and develpment of highly competent faculty The
Professional Development Prograserves to promote localSchool Improvement Planshich address the
unique needs of each oftherdgT 1 8 O OAET T 1 Oh x EE | Aidddrhproeoénipddnd C
regional educational goals. Th&®egion One Professional Development Progrsenves to increase
professionalism by providing a variety of opportunities for learning and leadership t@support the

ongoing professional growth ofthe Region One faculty

|. Principles and Standards for Professional Development

Recent educational research and reports emphasize the central role that professiotehrning must play
in school improvement efforts. There is growing recognition today at the local, state and national levels
that high-quality staff development is a key element in student achi@ment. The present paradigm shif
in professional development focuseson student growth and achievement. Student achievement is
intrinsically linked to assessment of student learning as new programs and plans for professional
development, teacher evaluation and curriculum design must be driven by student outcomes.

The Regbn One Professional Development Placognizes the following elements outlined by the
Connecticut State Department of Education as essential to the implementation of a successful
professional development program:

1. Professional development needsire primarily determined by differences between standards for
student learning and actual student performance throughout the region.

2. Educators as learners work collaboratively in identifying their learning needs and in
implementing learning opportunities to meetidentified student needs.
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Professional development is primarily schoobased ongoing and integral to achieving SLOs
Learning opportunities may be related to individual needs and interests but are, for the most part,
organized around collaborative problemsolving and inquiry cyclesbased on student learning
objectives.

Multiple measures are used over time to accurately identify patterns of student learning to
determine the impact of professional development (and subsequent changes in teaching practices
and aurriculum) on student learning. Professionallearning is ultimately evaluated on the basis of
its impact on student learning; the evaluation results are used to guide subsequent professional
development efforts.

Adequate time is devoted to having educatorgork collaborativelyto examine student work to
determine the student learning needs and the related professional development needs in learning.
Professional developmeniearning opportunities model effective learning processes. Learning is
structured in order to actively involve participants and intertwine theory and practice in
developing the knowledge and skills to be learned. Time is also needed for participants to
progress through the stages of professional development; acquiring knowledge and skills,
application and practice, implementation/management, refinement, and impact. Structures must
be developed which allow for followup and support formal training through onsite expertise.
Professional development utilizes jobembedded learning andecognizesthat educators are
participating in professional development when they have the opportuny to collaboratively solve
relevant classroom problems (grade level team meetings, data teams and professional meetings).
Utilizing internal expertise enriches leaning through collegial problemsolving, thoughtful

analysis and cycles of inquiry Teachers and administrators working with one another is a

powerful but often neglected mechanism for learning from one another and improving student
learning.

Four Prerequisites for Effective Professional Learning

1.

%AOAAOT O08 AT 1 I Edbétliéns, isGhe foubdativA frleffeitie professional
learning.

Each educator involved in professional learning comes to the experience ready to learn.
Because thee are disparate experience levels and use of practice among educators, professional
learning can foster collaborative inquiry and learning that enhances individual and collective
performance.

Like all learners, educators learn in different ways and at digrent rates.(Learning Forward,

2011)
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Standards for Professional Learning
Below we have listed the newly revised standards from Learning Forward (2011), formerly known as the
National Staff Development Council.

Standards for Professional Learning
Professional LEARNING LEADERSHIP: RESOURCES:
Iearning that COMMUNITIES: Professional learning that Professional learning that
. Professional learning that | increases educator increases educator
increases educator | ;. ..ces educator effectiveness and results for| effectiveness and results for
effectiveness and effectiveness and results for| @ll students requires skillful | all students requires
ithi leaders who develop prioritizing, monitoring and

I”eSAU|'£S .f-Oi‘ a;" . i;:::; r;t)sr:;(ilunr;ie\i\gthm capacity, advocate and coordinating resources for
OODOAAT OO8 committed to continuous create support systems for | educator learning.

improvement, collective professional learning.

responsibility and goal

alignment.
DATA: LEARNING DESIGNS: | IMPLEMENTATION: OUTCOMES:
Professional learning that Professional learning that Professional learning that Professional learning that
increases educator increases educator increases educator increases educator
effectiveness andesults for | effectiveness and results for| effectiveness and results for| effectiveness and results for
all students uses a variety | all students integrates all students applies all students aligns its
of sourcesand types of theories, research and research on change and outcomes with educator
student, educatorand models of human learning | sustains support for performance and student
system data to plan, assess| to achieve its intended implementation of curriculum standards.
and evaluate professional | outcomes. professional learning for
learning. long-term change.

|. Teacher Assistance Process

The Region One Schools expect that teachers will have ratingPobficientor Exemplary In the event that
A  OA A AE A (ewelopihdoCBElbWCStaBdardat the end of a school year or at the start of the
following school year, the teacher will be notified that he/she is being placed on assistance for
professional growth and a yea#long planwill be developed.

After being notified of assistance for profesional growth, a copy of the notification will be given to the
OAAAEAOh 3 OPAOET OAT AAT Oh ! OOEOOAT O 3O0PAOET OAT AAT
(5) school days. Withinten (10) school days, the evaluge and evaluator in consultation with such

teacher and his/her exclusive bargaining representativewill mutually develop an Assistane Action Plan

for Professional @wth. This plan will take effect br the school year following the year of a rating of
Developingor Below StandardIf agreement on a plan cannot be reached the evaluator will make the final
determination.

The Assistance Action Plan for Professional Growth be implemented when a teacher is notified of a
rating of Developingor Below Standard TheAssistance ActioRlanwil | be reviewed at the midyear (by
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February 1) andfinal determination of performance rating will be made byJune30t. Shall mutual
agreement not be achieved, the teacher shall refer the matter to the dispute resolution committee.

For teachers who attain a rating oDevelopingand have shown growth after one (1year of placement on
an Assistance Action Plan for Professional Growitie teacher will remain on theAssistance Action Plafor
one (1) additional year. This will allow two (2) consecutive years for a teacher who has not yet rated
Proficientor higher, butis showing growth. If a rating ofProficient or higher is not attained at the end of
two (2) consecutive yearsa teacher will be recommended fonon-renewal or termination to the
Superintendent.

For teacheis who attain a rating of Below Standarche/she will have one (1) school year to attain a rating

of Developingor higher. If, at the end of one (1) year onthe Assistance Action Plan for Professional Growth,
the rating is Developing the teacher will have one (1) additional school year to attain a rating &froficient

or higher. If, after one (1) year on theAssistance Action Platie rating remains Below Standard the

teacher will be recommended for noarenewal or termination to the Superintendent.

Il . Appeals Process

If the evaluator and teacher cannot agree upon any element of the processAskistanceéAction Plan the
matter will be referred to resolve any dispute. A checklist has been develope8de Pg41) to guide the
teacher, evaluator, Superintendent, and Assistant Superintendent in their respective responsibilities. The
evaluatee, evaluator, Superintendent, and Assistant Superintendent will refer to this checklist as a
starting point to ensure the die process rights of the evaluatee and to support the rights and
responsibilities of the evaluator. The evaluatee and evaluator will provide documentation that the
recommendations have been acted upon with a specified time frame. If the dispute remains usob/ed
between the two parties the Superintendent or Assistant Superintendent will make a determination, the
evaluator and evaluate will meet with the Superintendent of Schools. Given that the Superintendent
and/or Assistant Superintendent are ultimatelyresponsible for teacher evaluation, he or she will have
the final authority to resolve such disputes.
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Assistance Action Plan for Professional Growth

Checklist

Performance Objectives:

1.

a ks wbn

Were the performance objectives related to the CTC?

Were the performance objectives set collaboratively?

Were clear indicators of success defined?

Were an action plan and appropriate timeline for completion included?

Was there discussion between the tezher and evaluator regarding anydisputed performance
objectives? Was this discussion documented? Were interventions suggested? Attempted?

Evaluation Procedures:

1.
2.
3.

Is the teacherin year 3+in one of the seven Region One Schools?

Have the timelines set by this Plan been followed?

Did a caonference occur between the evaluator and teacher to identify specific areas of weakness
and provide strategies for improvement? Was evidence provided?

If the teacher disputed the evaluation, was a written response to the evaluation provided by the
teacher?Was this response discussed and included in the evaluation documents?

Was the teacher provided opportunities to obtain support, feedback and professional
development?

Did the teacher take advantage of these opportunities?

Assistance Plan:

1.
2. Did the assistance plan include all of the defined components?

3.

4. Werethere sufficient opportunities and time for the evaluateeto obtain support/feedback from

o o

Was there a doamented discussion resulting in a specific assistance plan?
Was there a professional development plan formulated and implemented?
peers, administrators and/or participate in professional development/training?
Did the evaluatee take advantage of the assistance recommended or provided?

Was the evaluateeeferred to a RESC, college or university or as C&Desource bank?
Were appropriate consequences clearly articulated and documented?
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Appendix A:
Region One Schools
Vision/ Mission Statements

Central Office, Falls Village, CT

The mission of Central Office isto provide leadership and support to
administrators, teachers,board members, and the community,in order to inspire
apassionfor teaching and learning and ensure all children are challenged and
expected to learn. This canbe achievedwhen we establish high expectations,
enrich curricula and form mutual partnerships in respectful,caring
environments.

The vision for our regional schoolsisto be strong learning communities. We must
focus on continuous improvement and creativity throughout our organization and
resist the temptation to acceptthe statusquo.

Lee H. Kellogg School, Falls Village, CT

Themission of the LeeH.KelloggSchoolin partnership with staff, students,
families, and community is to foster high levels of academicachievementand
continuous socialdevelopment for all students. It takes all of our stakeholders to
provide the quality educationthat canbe found at KelloggSchool.

The vision for our regional schoolsisto be strong learning communities. We must
focus on continuous improvement and creativity throughout our organization and
resist the temptation to acceptthe statusquo.

Cornwall Consolidated School, Cornwall, CT

Cornwall Consolidated Schoolis a collaborative community that honors individuality,
inspires creativity, and is dedicated tadeveloping perseverance, excellence, and a
passion for life-long learning.

In pursuit of this Mission, we believe:

1 Students are most successful when family, school and community work together.

1 All students benefit from engaging, supportive and challenginigarning
experiences that prepare them for their ever changing world.

1 A safe and respectful environment is essential for increasing student growth, responsibility, and
independence.

9 Itis important to honor the history and values of our unique community
while continuously improving teaching and learning.
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Kent Center School, Kent, CT

The mission of the Kent Center Schoolis dedication to promoting student learning through
independenceof thought and spirit in a framework of cooperation,responsibility and
respect.

The vision of our regional schoolsis to be strong learning communities. We must focus on
continuous improvement and creativity throughout our organization andresist the temptation

to accept the status quo.
North Canaan Elementary School,North Canaan, CT

The mission of the North CanaarElementary Schoolcommunity isto ensure that learning occursin
every student, challenging all members to become lifelong, active learners in an environment of
mutual respect,cooperation and understanding.

Thevision for North CanaarElementary Schoolisto build astrong community of learning through
the partnership of teachers,parents and students. The focusis on astrong support for learning,
creation of arobust learning culture and advancementof continuous schoolimprovement.

Salisbury Central School, Lakeville, CT

The mission of Salisbury Central Schoolis achievement, respect,responsibility, effort, and
cooperation. The aim of educationat Salisbury Central Schoolis to promote independenceof
thought and spirit andto help students function and be productive members of society. Students
will learn at high levels, ina challenging,supportive environment. Eachstudent will come to
school prepared to learn, will be responsible for his or her own learning, will demonstrate a
concern for others, and will enter into learning activities with curiosity and energy.
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The vision at Salisbury Central Schoolisto provide equal educational opportunities to
exist for all students. Our commitment is to provide activities which enhanceeach
student's intellectual, physical, socialand emotional development. Academicsand the
needsof students are held in equal value. The dignity and uniqueness of the
individual are respected. We strive to create alearning environment that meets
individual needsand learning styles.

Opencommunication among students, staff, parents, and community is fostered. The
relationship between parents and teachersis one of cooperation and sharing in
seekingto provide the best possible educationenvironment for eachstudent. Our goal
for our schoolisto guide students in becomingsensitive and productive human
beingswho enjoy learning and who are,therefore, equippedto meet challengesduring
their high school years and their future asmembers of society.

Sharon Center School, Sharon, CT

The mission of SharonCenter Schoolisto engagestudents in academicpursuits that
result in the highestlevel of achievementand in the motivation for life-long learning.
Our students will grow in asafeand secureschoolcommunity where we promote the
individuality and unique talents of eachstudent and the importance of responsibility,
integrity and teamwork.

The SharonCenter SchoolVisions:

1 We envision a schoolcommunity that will be recognizedin the greater
community asa disciplined yet nurturing environment conducive to
learning.

1 Weenvision a schoolcommunity in which staff members serveas
positive role models by working together in collaborative teamsto
promote life-long learning in themselves andtheir students.

1 We envision aschoolcommunity in which parents and community members
will work with schoolstaff to shapeaculture of support and caring.

1 We envision aschoolcommunity in which the administrator will be aleader of
leaders who is knowledgeableabout current research in teaching and learning
practices,who createsaprofessional climate conduciveto share leadership and
who helpsto develop leadership skillsin others.

1 Weenvision aschoolwhere the curricula will be aligned with local, state and
national standardsfor students' academicachievementand developmental
needs. It will contain effective coordination and articulation with the school
and throughout RegionOne.

44




Housatonic Valley Regional High School, Falls Village, CT

The mission of the Housatonic Valley Regional High School community is to promote
personal and academic growth, as well as independence of thought asylrit for all its
members, within a culture of respect, responsibility and safety.

The core values that support this statement include a commitment to 2tcentury

academic expectations which encourage all members to grow to their potential, accept and
respect different learning styles, solve problems and think analytically, and communicate
their ideas effectively.

Members of the school community are also expected to make ethical choices, demonstrate
social and civic responsibility and evidence pride andare for the school and its
environment.

The vision of our regional schools is to be strong learning communities. We must focus on
continuous improvement and creativity throughout our organization and resist the
temptation to accept the status quo.

Regon One Central Office, Falls Village, CT

The mission of Central Office is to provide leadership and support to administrators,
teachers, board members, and the community, in order to inspire a passion for teaching
and learning and ensure all children arehallenged and expected to learn. This can be
achieved when we establish high expectations, enrich curricula and form mutual
partnerships in respectful caring environments.

The vision for our regional schools is to be strong learning communities. We stifocus on
continuous improvement and creativity throughout our organization and resist the
temptation to accept the status quo.

Every school environment will be safe, positive, nurturing, and respectful. Collaboration

amongst colleagues is the foundatn of school improvement. Parents and community

members are an integral part of our school culture. Every school will guarantee the

presence of a viable curriculum that is driven by high quality instruction and assessment in

all content areas. ThedevélDi AT O T £ OEA xET 1 A AEEI A EO AOAOU]

i1 AEEI AOAT xEI1 1T AAOTh ATA EO EO AOAOU AAOGAA
in every student. All educators will continue to grow and learn. All schools will continue

to improve and raise the level of achievement, as well as the soe&hotional and physical

growth of their students. Teaching is a profession, and requires all practitioners to respect

and model the expected behaviors and to engage in activities beyond the realnttudir

classrooms.
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Appendix B - Region One School District Continuum of Professional Practice

Domain 1: Planning and Preparation

Indicators

Performance Levels

Ineffective Practice

Developing
Ineffective Practice

Effective Practice

HighlyEffective Practice

1- UsesCCSS and other
relevant standards in
planning andpreparation

Teacher demonstrates
limited or no connection
between CCSS and other
relevant standards and
learning goals for students.

Teacher inconsistently
connects CCSfd other
relevant standardso
learning goals for
students.

Teacher consistently uses and
understands the relationship
between current CCSS aather
relevant standards ankkarning
goals for students.

Teacher consistently uses and understands
the relationship between current CCSS and
other relevant standards anléarning goals
for students, and articulates these
relationships to students, parents and
colleagues.

2- Designs units and
lessons with meaningful
goals and objectives

There is little ono

evidence that teacher
designs units and/or lesson
with meaningful
instructional outcomes.

Teacher inconsistently
designs units and
lessons with meaningful
instructional outcomes.

Teacher consistently designs
units and lessons with
meaningful, measurabl
instructional outcomes.

Teacher consistently designs wsdndor
lessons with meaningful, measurable
instructional outcomes and with goals
reflective of highesorder thinking and
academic rigor.

3- Develops coherent and
organized units, lessons
and learning tasks that
0dzAf R 2y &idz
knowledge, skills, learning
styles, and interests

Teacher develops units,
lessons and learning tasks
with limited coherence and
organization and/or do not
0dzZAf R 2y aidz
knowledge, skills and
interests

Teacher inconsistently
develops units, lessons
and learning tasks with
coherence and
organization and/or that
0dZAt R 2y ai
knowledge, skills and
interests.

Teacher consistently develops
coherent and organized units,
lessons and learning tasksat
0dZAf R 2y &aidzRS\
knowledge, skills and interests.

Teacher cosistently developsoherent
organizedand relevant units, lessons and
fSIENYyAYy3 Glrala aGkKIFQ
knowledge, skills and interests, recognizing
individual and wholgyroup needs.

4- Integrates learning
activities that facilitate real
world and/or
interdisciplinary
connections

There is little or no
evidence that teacher
designs learning activities
that facilitate real world
and/or interdisciplinary
connections.

Teacher inconsistently
designs learning
activities that facilitate
real world and/or
interdisciplinary
connections.

Teacher consistently designs
learning activities that facilitate
real world and/or
interdisciplinary connections.

Teacher consistently desig learning
activities that facilitatecurrent, authentic,
real world and interdisciplinary connections.,
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5- Includes strategies for
teaching and suppoihg
content area literacy and
numeracy skills

There is little or no
evidence that teacher
includesstrategies for
teaching and supporting
developmentally
appropriate, content area
literacy and numeracy skills

Teacher inconsistently
includes strategies for
teaching and supporting
developmentally
appropriatecontent
area literacy and
numeracy skills.

Teacher consistently includes
strategies for teaching and
supporting developmentally
appropriate, content area literacy
and numeracy sKills.

Teacher consistently includes a variety of
strategies for teaching and supporting
developmentally appropriate, coant area
literacy and numeracy skills that reflect
current best practices.

6- Plans for student
cognitiveengagement and
active learning

Plans and activities are
primarily teachercentered,
with little or no evidence of
planning for opportunities
for studentcognitive
engagement and active
learning.

Teacher inconsistently
plans for active learning,
Instructional strategies
may promote some
student cognitive
engagement, but lek
variety or are
mismatched tostudents
or materiak.

Teacher consistently plans for
active learning, and instructional
strategies are varied to promote
student cognitiveengagement.
Instructional strategies are well
matched to students and
materials.

Teacher consistently plans for the use of
instructional strategies that include active,
studentdirected learning, varied to promote
studentcognitive engagement. Instructional
strategies are well matched to students and
materials. Teacher plans for students to lea
from one another.

7- Plans for effective pacing
across the year

There is little or no
evidence of effective pacing
for instructional goals
across the year, units
and/or lessons.

Teacher inconsistently
plansand prepares for
effective pacing across
the year, units and/or
lessons. Time allotted is
either too much or too
little for the

instructional goals.

Teacher consistently plans and
prepares for effective pacing
across the year, units and
lessons. Time alltad is
appropriate to instructional
goals. Teacher alters planning
within and betweerunits to
account for emerging student
needs.

Teacher consistently plans and prepares fo
effective pacing across the year, units and
lessons. Time allotted is appropriate
instructional goals. Teacher alters planning
within and between units to account for
emerging student needs based on specific
formative and summative assessment data.
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Domain 2: Classroom Environment

Indicators

Performance Levels

Ineffective Practice

Developing Effective
Practice

Effective Practice

Highly Effective Practice

1- Creates and maintains
clear social expectations
and a safe and orderly
classroom environment

Teacher has not establishe
clear classroom routines or
expectations for behavior
and safety. Consequences
and feedback for student
misbehavior may be
untimely, arbitrary or
inappropriate.

Teacher has established
routines and expectation
for behavior andsafety
that are inconsistently
reinforced.Consequences
and feedback are
appropriate but
inconsistently applied anc
may not be timely.

Teacher has established routine
and expectations for behavior
and safety that are consistently
reinforced. Consequencesd
feedback are timely, appropriate
and consistently applied.

Teacher has worked with students to
establish routines, expectations and
consequences for behavior and safety that
are consistently reinforced. Consequences
and feedback are timely, appropriate
consistently applied and individual to the
learning needs of the student.

2- Establishes instructional
routines and makes
transitions consistently and
with clarity in order to
maximize time devoted to
instruction and learning

Instructional routines are
limited resulting in
significant loss of
instructional time.
Unorganized transitions
result in significant loss of
instructional time.

Instructional routines are
inconsistently applied
resulting in some loss of
instructional time.
Transitions are
inconsisently managed
resulting in some loss of
instructional time.

Instructional routines are
consistently appliedo maximize
instructional time. Transitions ar¢
consistently managed to
maximize instructional time.

Instructional routines are consistently
appliedresulting in minimal loss of
instructional time. Transitions are
consistently managedesulting inmaximum
instructional time.Students exhibit
responsibility for managing routines and
transitions.

3- Creates environment of
respect and rapport for all
students

Teacher creates an
environment that is
negative, demeaning or
inappropriate for some or
all students.

Teacher creates an
inclusive environment
that is respectful and
responsive to the needs
of all students, but may
reflect occasional
inconsistena@s.

Teacher creates an inclusive
environment that is consistently
respectful and responsive to the
needs of all students.

Teacher and students create an inclusive
environment that is consistently respectful
and responsive to the needs of all students
Stucdkents exhibit responsibility for
maintaining a respectful environment.

4- Organizes learning
spaces to support
individual student efforts
and progress

The physical arrangement
and organization of the
classroom limits individual
student learning.

Thephysical arrangement
and organization of the
classroom inconsistently
supports individual

student learning.

The physical arrangement and
organization of the classroom
consistently supports individual
student learning.

The physical arrangement and organirat
of the classroom consistently supports
individual and group student learning, as
well as fostering independence.
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Domain 3: Instruction

Indicators

Performance Levels

Ineffective Practice

Developing Effective
Practice

Effective Practice

Highly Effective Practice

1- Clearly communicates
expectations for learning

Expectations for learning,
directions and procedures
are unclear or confusing to
students.

Expectations for learning,
directions and procedures
are often clarified after initial
confusion.

Expectations for learning,
directions and procedures
are consistently clear to
students.

Expectations for learning, directions and
procedures are consistentklear to
aGdzRSyiaod ¢SI OKSNRA
communication is consistently clear and
expressive and anticipates possible studer
misconceptions.

2-Content accuracy

Teacher makes multiple,
significant content errors.

Teacher makes minor
content errors and/or
inconsistently applies
content understanding in
guestioning and explanation

Teacher consistently applies
accurate content
understanding, evident in
skillful questioning and
explanation.

Teacher consistently appk deep and
accurate content understanding, evident in
skillful questioning, explanatioand
connections.

3- Engages students in
learning tasks

Teacher makes limited or nc
effort to involve students in
their learning.

Teacher provides
opportunities forstudents to
participate in their learning.

Teacher consistently
facilitates the participation
and engagement of each
student in their learning.

Teacher consistently maximizes participati
and engigement of each student in his/her
learning. The teacher st facilitates peeto-
peer engagement and student responsibili
for learning.

4- Use of instructional
strategies enables students
to construct new
knowledge and
understanding

Teacher uses strategies thal
do not lead students to
construct new and
meaningful learning and that
focus primarily on low
cognitive demand or recall o
information.

Teacher uses strategies to
engage students primarily in
knowledge and
comprehension tasks, with
inconsistent opportunities
for analyzing or constructing
new knowedge and
understanding.

Teacher uses strategies thal
consistently engage student;
in critical thinking and
problemsolving tasks that
require analyzing and
constructing new knowledge
and understanding.

Teacher uses strategies that consistently
engage studnts in the inquiry process,
critical thinking, and realvorld problem
solving tasks that require analyzing,
synthesizing, and constructing new
knowledge and understanding.
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5- Uses differentiated
instruction to support the
diverse needs of students

Teacher uses instructional
strategies that are
predominantly whole group
and not responsive to
individual student needs.

Teacher uses differentiated
instruction that includes a
limited variety of learning
tasks and/or instructional
strategies such as extreelp
and reteaching. Instruction
is based on general
classroom learning needs.

Teacher uses differentiated
instruction that includes the
use of flexible grouping,
targeted levels of
assignments, anchodified
content materials.
Instruction is based on
student learning needs for
support and enrichment.

Teacher uses differentiated instruction that
addresses student intest, motivation and
readiness and includes the use of flexible
grouping, targeted levels of instruction and
modified content materials. Itguction is
0l aSR 2y aidzRSyiaQ
support and enrichment. Instruction is
revised based on continual review of
student response and performance.

6- Varies student and
teacher roles to develop
independence and
interdependence with
gradualrelease of
responsibility

Teacherprovides limited or
no variety in teacher and
student roles and limited or
no opportunities for students
to take responsibility for
instructional tasks.

Teachelinconsistently varies
student and teacher roles
andinconsistently provides
opportunities for students to
take responsibility for
instructional tasks. Teacher
directed lessons
predominate over student
inquiry.

Teacher consistently varies
student and teacher roles
and provides opportunities
for students to ke
responsibility for
instructional tasks. Teacher
directed lessons are
balanced with student
inquiry. Teaching strategy is
appropriate to class content,

Teacher and student roles are consistently]
varied. Students take responsibility for
instructional tags and for learning from
peers. Teachedirected lessons are
balanced with student inquiry. Teaching
strategy is appropriate to class content.

7- Uses questioning and
discussion technigues to
enhance student learning

¢S OKSNRa
discussiongre focused
primarily on recall and basic
comprehension or may be
inappropriate.

lj dz8

Teacher engages students il
limited levels of questioning
with inconsistent
opportunities for discourse.

Teacher consistently engage
students in varying levels of
guestioringand discourse

with both teacher and peers.

Teacher consistently facilitates lessons in
which students lead varying levels of
guestioning and discourse.

8- Instructs students to use
appropriate and available
technological and digital
resourcesstrategically to
promote learning

Teacher provides limited
opportunities for student
interaction with available
technology. Teacher does
not instruct students in the
use of appropriate
technology.

Teacher allows the use of
technology to help students
acces, organize and presen|
information. Teacher
inconsistently instructs
students in the use of
appropriate technology.

Teacher facilitates the use o
technology to help students
evaluate, analyze, interpret,
and communicate
information in order to
demonstrat and apply
learning. Teacher effectively|
instructs students in the use
of appropriate technology, a|
needed.

Teacher incorporates technology to engag
students in problerssolving and critical
thinking activities. Students use technology
to help them apply synthesize, evaluate,
and communicate information in order to
demonstrate learning.

50



9- Monitors and adjusts
instructional strategies and
pacing in response to
student performance and
engagement

Teacher seeks limited or no
information to adjust
instruction. Monitoring is
limited to student task
completion and/or behavior.
Adjustments in instructional
strategies are limited.

The teacher inconsistently
seeks information to adjust
instruction relative to
student understanding.
Teacher monitoring fagses
on whole class development
of skills. Instructional
adjustments during and
between lessons focus
primarily on pacing and
procedures.

The teacher consistently
seeks proof of learning
during and between lessons
in order to make
adjustments to instructioal
methods and pacing.
Teacher monitoring focuses
on data relative to progress
of groups and individual
students.

The teacher consistently seeks proof of
learning during and between lessons in
order to make adjustments to instructional
methods and pacingleacher monitoring
focuses on specific data relative to progreg
of individuals and groups of students.
Adjustments are appropriate to group and
individual student needs.

10- Provides meaningful,
appropriate and specific
feedback to students
duringinstruction to
improve performance

Teacher feedback is limited,
untimely and/or inaccurate.

Teacher inconsistently
provides feedback to
students about the quality of
their work and/or feedback
may be general and
untimely.

Teacher consistently
provides speific, timely and
accurate feedback to
students about the quality of
their work Feedback
reinforces effective practiceg
and understanding.

Teacher consistently provides ongoing,
specific, timely, and accurate feedback to
students abotithe quality of theirwork.
Feedbackeinforces effective practices,
leads to further understanding and
challenges students to revise and extend
thinking.
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Domain 4: Assessment

Indicators

Performance Levels

Ineffective Practice

Developing Effective
Practice

Effective Practice

Highly Effective Practice

1- Communicates clear and
specific assessment criterig
aligned with CCSS and

other relevant standards

Teacher provides students
with limited assessment
criteria. Criteria may be poorl|
aligned with CCSS anther
relevant standards, or are
inappropriate for many
students.

Teacher inconsistently
provides students with
assessment criteria.
Criteria may lack clarity,
specificity, or be
inconsistently aligned with
CCSS anather relevant
standards.

Teacher constently provides
students with clear and
specific assessment criteria.
Assessment criteria are
aligned with CCSS and other
relevant standards.

Teacher consistently provides students wit
clear and specific assessment criteria.
Assessment criteria are aligd with CCSS
and other relevant standards. Students
collaborate with teacher to develop criteria
and assessment methad

2- Measures and
documents student
progress

Teacher uses few assessmer|
to measure and document
student progress.

Teacher uses lamited
number or variety of
assessments to document
overall student progress.

Teacher consistently uses a
variety offormative and
summative assessments to
document individual student
learning and group progress.

Teacher consistently uses a variety of
formative and summative assessments to
document individual stuent learning and
group progress. Teacher engagtsdentsin
routinely monitoiing and interpreing
assessment data or progress.

3- Uses assessment to
inform instruction

Teacher rarely uses
assessment information to
make instructional decisions.

Teacher relies primarily or|
summative assessments t
make whole class
instructional decisions
with limited use of
formative assessment.

Teacher relies on a
combination of formative and
summative assesnents to
make whole class and
individualized instructional
decisions.

Teacher relies on a combination of
formative and summative assessments to
make whole class and individualized
instructional decisions. Instructional
adjustments are systematic and origg.

4- Provides effective
feedback regarding
assessments

Teacher rarely providestiely
and/or meaningful feedback
on assessments.

Teacher inconsistently
provides students ith
timely, meaningful
feedback on assessments

Teacher consistently provides
students with descriptive,
timely and meaningful
feedback on assessments.

Teacher consistently provides students wit
descriptive timely and meaningful feedback
on assessmentand ensureshat students
receive feedback from a variety of sources
includingpeers and self
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Domain 5: Professional Responsibilities

Indicators

Performance Levels

Ineffective Practice

Developing Effective
Practice

Effective Practice

Highly Effective Practice

1- Teacher engages
in continuous
professional growth
to impact instruction
and student learning

Teacher identifies
professional learning needs
that are not relevant to
improving practice or student
learning. Teacher attends
professional learning provide
by school or region but does
not participate actively.

Teacher inconsistently
identifies professional
learning needs that are
relevant to improving
practice and student
learning. Teacher
participates in mandatory
professimal learning
provided by schoabr region,
but seeks fewother
individual professional
learning opportunities
related to improving
practice.

Teacher engages in a cycle of
continuous improvement by
effectively seHevaluating and
identifying professional learning
needs. Teacher applies new
learning to improve practeEand
analyzes the impact on student
learning.

Teacher takes responsibility for
own professional learning by
routinely accessing opportunities
within or beyond the local context

Teacher engages in a cycle of continuous
improvement by effectively sefvduating
and identifying professional learning needs
Teacher applies new learning to improve
practice and analyzes the impact on stude
learning. Teacher takes initiative to expand
professional learning and share learning a
resources with colleagues.

Teacher takes responsibility for own
professional learning by routinely accessin
opportunities within and beyond the local
context.

2-Response to

Teacher rarely welcomes

Teacher inconsistently

Teacher consistently welcomes

Teacher proactively seeks feedback from ¢

feedback andor responds to feedback.| welcomes antbr responds | and responds to feedback from a| variety of sources to improve a range of
to feedback from a variety of variety of sources. professional practices.
sources.

3- Teacher Teacher demonstrates limiteq Teacher demonstrates some¢ Teacher consistently Teacher consistently demonstrates experti

undergands and
utilizes SRBI and
takes responsibility
for collecting and
using data to build
and implement
interventions

ability to collect and use
relevant student data to
participate appropriately in
the SRBI process. Teacher
implements interventions
without fidelity.

ability to collect and use
relevant student data to
participate appropriately in
the SRBI process. Teacher
implements interventions
and participates in crafting
appropriate interventions.

demonstrates ability to collect an
use relevant student data to
participate appropriately in the
SRBI process. Teacher consisten
implements interventions
effectively.

in collecting and usg relevant student data
to participate in the SRBI process. Teache
implements interventions effectively, and
contributes significantly to the process of
crafting appropriate interventions.

53



4- Teacher
communicates and
collaborates with
families todevelop
and sustain a
positive school
climate to support
student learning

Teacher limits communicatior
with families about student
academic or behavioral
performance to required
reports and conferences.
Teacher communicates lack (
respect for cultural
differences or demonstrates
biasor negativity in the
community.

Teacher communicates with
families about student
academic or behavioral
performance through
required reports and
conferences and makes
some attempts to build
relationships through
additional conmunications.
Teacher communication
generally demonstrates
respect for cultural
differences.

Teacher communicates frequently
and proactively with families
about learning expectations and
student academic or behavioral
performance and develops
positive relatonships with families
to promote student success.
Teacher communication
consistently demonstrates respec
for cultural differences.

[In addition to characteristics d&ffective
Practice]

Teacher supports colleagues in developing
effective ways t@wommunicate with families|
and engage them in opportunities to
adzLILI2 NI GKSANJ OKAf R
input from families and community to
support student growth and development.
Teacher models efforts to enhance cultura
respectful communications.

5-Teacher
collaborates with
colleagies in a
professional
community

Teacher rarely contributes to
the professional community
and fails to develop
collaborative and collegial
relationships. Teacher rarely
conducts him/hersé in a
manner that is positivand
open and does not contribute
to a climate of mutual trust
and respect.

Teacher inconsistently
contributes to the
professional community and
developssomecollaborative
and collegial relationships.
Teacher inconsistently
conducts him/hersdlin a
manne that is positive and
open and consistently
contributes to a climate of
mutual trust and respect.

Teacher frequently makes a
contribution to the professional
community and develops
collaborative and collegial
relationships. Teacher frequently
conducts hinherself in a manner
that is positive, open and
maintains a climate of mutual
trust and respect.

Teacher consistently makes a substantial
contribution to the professional community
and develops collaborative and collegial
relationships. Teacher consistepttonducts
him/herself in a manner that is positive,
open and contributes to a climate of mutug
trust and respect.

6- Demonstrates
other professional
behaviors

Teacher demonstrates little
compliance with the
Connecticut Code of
Professional Responsibility,
including conduct,
commitment and
responsibilityto students, the
profession the community,
IyR aiGdzRSyiGaQ
Teacher demonstrates little

compliance with other

Teacher demonstrates some
incompletecompliance with
the Connedtut Code of
Professional Responsibility,
including conduct,
commiment and
responsibility tostudents,

the professionthe
community, and the
A0dzRSydaQ ¥l Y
demonstrates incomplete

Teacher demonstrates complianc
with the Connecticut Code of
ProfessionaResponsibility,
including conduct, commitent,
and responsibility tetudents, the
profession, the community, and
A0dzRSydaQ ¥FI YAt
demonstrates compliance with
other responsibilities outlined by
school administration.

Teacher demonstrates and consistently
models professional conduct as well as
commitment and responsibility tstudents,
the professionthe community, and the

& U dzR Sy U aa@ spedifia by theS a
Connecticut Code of Professional
ResponsibilityTeacher demonstrates
compliance with other responsibilities
outlined by school administion.
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responsibilities outlined by
school adnmistration.

Teacher demonstrates no
compliance withor advocacy
for, the ethical use of
information or information
technology as well as other
school and district policies
and procedures.

compliance with other
responsibilities outlined by
school adnmistration.

Teacher demonstrates some
compliance withand
advocacy forthe ethical use
of information and
information technologyas
well as other school and
district policies and
procedures.

Teacher dempstrates consistent
compliance wih, and advocacy
for, the ethical use of information
and information technologyas
well as other district and school
policies and procedures.

Teacher demonstrates and consistently
models ethical use of information and
information technology, and ensures respe
for intellectual property rights and credit
sources, and adheres to safe and legal use
guidelines and complies fully with school
and district policies and procedures.
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Appendix B: Region One School District

Teacher Effectiveness and Professional Practice
Evaluation Summative

1.2

1.3

1.4

1.5

1.6
1.7

Domain 1: Planning and Preparation

1.1 Uses current CCSS and other relevant standards in planning and

preparation
Designs units and lessons with meaningful goals and objectives

Develops coherent and organized units, lessons and learning
tasks that build on students’ prior knowledge, skills, learning
styles, and interests

Integrates learning activities that facilitate real world and/or
interdisciplinary connections

Includes strategies for teaching and supporting content area
literacy and/or numeracy skills

Plans for student cognitive engagement and active learning
Plans for effective pacing across the year

Domain 2: Classroom Environment
2.1 Creates and maintains clear social expectations and a safe and
orderly classroom environment

2.2 Establishes instructional routines and makes transitions
consistently and with clarity in order to maximize time devoted to
instruction and leaming

2.3 Creates environment of respect and rapport for all students

2.4 Organizes learning spaces to support individual student efforts
and progress

3.1

3.2
3.3
3.4

3.5

3.6

3.7

3.8

3.9

Domain 3: Instruction

Clearly communicates expectations for learning aligned with
CCSs

Content accuracy
Engages students in leaming tasks aligned with CCSS

Use of instructional strategies enables students to construct new
knowledge and understanding aligned with CCSS

Uses differentiated instruction to support the diverse needs of
students

Vanes student and teacher roles to develop independence and
interdependence with gradual release of responsibility

Uses questioning and discussion technigues to enhance student
learning

Instructs students to use appropriate and available technological
and digital resources strategically to promote learning

Monitors and adjusts instructional strategies and pacing in
response to student performance and engagement

3.10Provides meaningful, appropriate and specific feedback to

students during instruction to improve performance

Domain 4: Assessment

4.1 Communicates clear and specific assessment criteria aligned
with CCCS and other relevant standards

4.2 Measures and documents student progress
4.3 Uses assessment to inform instruction
4.4 Provides effective feedback regarding assessments

Domain 5: Professional Responsibilities

5.1 Teacher engages in continuous professional growth to impact
instruction and student leaming

5.2 Teacher response to feedback

5.3 Teacher understands and utilizes SRBI and takes responsibility
for collecting and using data to build and implement interventions

5.4 Teacher communicates and collaborates with families to develop
and sustain a positive school climate to support student leaming

5.5 Teacher collaborates with colleagues in a professional
community

5.6 Demonstrates other professional behaviors

Modified 4/22/15




Domain 1 for School Counselors: Planning and Preparation

LEVEL OF PERFORMANCE

COMPONENT BELOW STANDARD DEVELOPING PROFICIENT EXEMPLARY

la: Counselor demonstrates | Counselor demonstrates | Counselor demonstrates | Counselor demonstrates deep
Demonstrating little understanding of basic understanding of | understanding of and thorough understanding
knowledge counseling theory and counseling theory and counseling theory and of counseling theory and

of counseling theory
and techniques

techniques.

techniques.

techniques.

techniques.

1b:

Demonstrating
knowledge

of child and adolescent
development

Counselor displays little
or no knowledge of child
and adolescent
development.

Counselordisplays
partial knowledge of
child and adolescent
development.

Counselor displays
accurate understanding
of the typical
developmental
characteristics of the age
group, as well as
exceptions to the general
patterns.

In addition to accurate
knowledge ofthe typical
developmental characteristics
of the age group and
exceptions to the general
patterns, counselor displays
knowledge of the extent to
which individual students
follow the general patterns.

1c:

Establishing goals for
the counseling
program appr opriate
to the setting

and the students
served

Counselor has no clear
goals for the counseling
program, or they are
inappropriate to either
the situation or the age
of the students.

#1 O1 OA1 1T 060
counseling program are
rudimentary and are
partially suitable to the
situation and the age of
the students.

#1 O1 OA1 1T 060
counseling program are
clear and appropriate to
the situation in the
school and to the age of
the students.

#1 O1 OAT 1 060 CI
counseling program are highly
appropriate to the situation in
the school and to the age of thgq
students and have been
developed following
consultations with students,
parents, and colleagues.

Charlotte Danielsonz Enhancing Professional Practice: A Framework for TeachingidZd. (2007)z 6/20/2014
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Domain 1 for School Counselors: Planning and Preparation (continued)

COMPONENT

LEVEL OF PERFORMANCE

BELOW STANDARD

DEVELOPING

PROFICIENT

EXEMPLARY

1d:

Demonstrating
knowledge of state and
federal regulations and
of resources both
within and beyond the
school and district

Counselor demonstrates
little or no knowledge of
governmental
regulations and of
resources for students
available through the
school or district.

Counselor displays
awareness of
governmental
regulations and of
resources for students
available through the
school or district, but no
knowledge of resources
available more broadly.

Counselor displays
awareness of
governmental
regulations and of
resources for students
available through the
school or district, and
some familiarity with
resources external to the
school.

#1 O1 OA1 1080 EI
governmental regulations and
of resources for students is
extensive, including those
available through the school or
district and in the community.

le:

Planning the
counseling program,
integrated with the
regular school

Counseling program
consists of a random
collection of unrelated
activities, lacking
coherence or an overall

#1 O1 OAT 1 060
guiding principle and
includes a number of
worthwhile activities,

AOO O1T I A 1T E&E

Counselor has developed
a plan that includes the
important aspects of
counseling in the setting.

#1 O1T OAT 1 060 DI
coherent and serves to
support not only the students
individually and in groups, but
also the broader educational

program structure. fit with the broader program.
goals.
1f: Counselor has no plan to| Counselor has a #1 O1 OAT 1 0860 |#1 O1 OA1T 1 0680 AQ

Developing a plan to
evaluate the
counseling program

evaluate the program or
resists suggestions that
such an evaluation is
important.

rudimentary plan to
evaluate the counseling
program.

evaluate the program is
organized around clear
goals and the collection
of evidence to indicate

the degree to which the

goals have been met.

highly sophisticated, with
imaginative sources of
evidence and a clear path
toward improving the
program on an ongoing basis.

Charlotte Danielsonz Enhancing Professional Practice: A Framework for Teaching¢ZEd. (2007)z 6/20/2014
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Domain 2 for School Counselors: The Environment

LEVEL OF PERFORMANCE

environment of
respect and rapport

negative or
inappropriate, and the
counselordoes not
promote positive
interactions among
students.

T ACAOEOGAN Ot
efforts at encouraging
positive interactions
among students are
partially successful.

positive and respectful,
and the counselor
actively promotes
positive student-student
interactions.

COMPONENT BELOW STANDARD DEVELOPING PROFICIENT EXEMPLARY
2a: #1 OT OAT 1 060 |#1 O1T OAT T 080 |#1 O1 OA1 1 08 O | Students seek out the
Creating an with students are are a mix of positive and | with students are counselor, reflecting a high

degree of comfort and trust in
the relationship. Counselor
teaches students how

to engage in podive
interactions.

2hb:

Establishing a culture
for productive
communication

Counselor makes no
attempt to establish a
culture for productive
communication in the
school as a whole, either
among students or
among teachers, or
between students and
teachers.

#1 O1 OA1 1 060
promote a culture
throughout the school
for productive and
respectful
communication between
and among students and
teachers are partially
successful.

Counselor promotes a
culture throughout the
school for productive
and respectful
communication between
and among students and
teachers.

The culture in the school for
productive and respectful
communication between and
among students and teachers,
while guided by the counselor,
is maintained by both teachers
and students.

2c:
Managing routines
and procedures

#1 O1 OA1 1 0860
the counseling center or
classroom work are
nonexistent or in
disarray.

Counselor has
rudimentary and
partially successful
routines for the
counseling center or

classroom.

#1 O1 OAT T O@O
the counseling center or
classroom work
effectively.

#1 O1T OAT 1T 080 OI
counseling center or
classroom are seamless, and
students assist in maintaining
them.

Charlotte Danielsonz Enhancing Professional Practice: A Framework for Teachingnd Ed. (2007)z 6/20/2014
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Domain 2 for School Counselors: The Environment (continued)

COMPONENT

LEVEL OF PERFORMANCE

BELOW STANDARD

DEVELOPING

PROFICIENT

EXEMPLARY

2d:

Establishing standards
of conduct and
contributing to the
culture for student
behavior throughout
the school.

Counselor has
established no standards
of conduct for students
during counseling
sessions and makes no
contribution to
maintaining an
environment of civility in
the school.

#1 O1 OA1 1 060
establish standards of
conduct for counseling
sessions are partially
successful. Counselor
attempts, with limited
success, to contribute to
the level of civility in the
school as a whole.

Counselor has
established clear
standards of conduct for
counseling sessions and
makes a significant
contribution to the
environment of civility in
the school.

Counselor has established

clear standards of conduct for

counseling sessions, and
students contribute to

maintaining them. Counselor
takes a leadership role in
maintaining the environment
of civility in the school.

2e:
Organizing physical
space

The physical
environment is in
disarray or is
inappropriate to the
planned activities.

#1 O1 OA1 1 060
create an inviting and
well-organized physical
environment are
partially successful.

Counseling center or
classroom arrangements
are inviting and
conducive to the planned
activities.

Counseling center or
classroom arrangements are
inviting and conducive to the
planned activities. Students

have contributed ideas to the

physica arrangement.

Charlotte Danielsonz Enhancing Professional Practice: A Framework for TeachingidZd. (2007)z 6/20/2014
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Domain 3 for School Counselors: Delivery of Service

COMPONENT

LEVEL OF PERFORMANCE

BELOW STANDARD

DEVELOPING

PROFICIENT

EXEMPLARY

3a:
Assessing student
needs

Counselor does not
assess student needs, or
the assessments result in
inaccurate conclusions.

#1 O1 OA1 1 080
of student needs are
perfunctory.

Counselor assesses
student needs and
knows therange of
student needs in the
school.

Counselor conducts detailed
and individualized
assessments of student needs
to contribute to program
planning.

3b:

Assisting students and
teachers in the
formulation of
academic,
personal/social, and
career plans, based on
knowledge of student
needs

#1 O1 OA1 1 0860
independent of
identified student needs.

#1 O1 OA1 1 060
help students and
teachers formulate
academic,
personal/social, and
career plans are partially
successful.

Counselor helps students
and teachers formulate
academic,
personal/social, and
career plans for groups
of students.

Counselor helps individual
students and teachers
formulate academic,
personal/social, and career
plans.

3c:

Using counseling
techniques

in individual and
classroom programs

Counselor has few
counseling techniques to
help students acquire
skills in decision making
and problem solving for
both interactions with
other students and
future planning.

Counselor displays a
narrow range of
counseling techniques to
help students acquire
skills in decision making
and problem solving for
both interactions with
other students and
future planning.

Counselor uses a range
of counseling techniques
to help students acquire
skills in decision making
and problem solving for
both interactions with
other students and
future planning.

Counselor uses an extensive
range

of counseling techniques to
help students acquire skills in
decision making and problem
solving for both interactions
with other students and future
planning.

Charlotte Danielsonz Enhancing Professional Practice: A Framework for Teaching¢ZEd. (2007)z 6/20/2014
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Domain 3 for School Counselors: Delivery of Service (continued)

COMPONENT

LEVEL OF PERFORMANCE

BELOW STANDARD

DEVELOPING

PROFICIENT

EXEMPLARY

3d:
Brokering resources
to meet needs

Counselor does not makg
connections with other
programs in order to
meet student needs.

#1 O1 OAT 1 060
broker services with
other programs in the
school are partially
successful.

Counselorbrokers with
other programs within
the school or district to
meet student needs.

Counselor brokers with other
programs and agencies both
within and beyond the school
or district to meet individual
student needs.

3e:
Demonstrating
flexibility and
responsi veness

Counselor adheres to the
plan or program, in spite
of evidence of its
inadequacy.

Counselor makes modesi
changes in the
counseling program
when confronted with
evidence of the need for

change.

Counselor makes
revisions in the
counseling program

when they are needed.

Counselor is continually
seeking ways to improve the
counseling program and
makes changes as needed in
response to student, parent, or
teacher input.

Charlotte Danielsonz Enhancing Professional Practice: A Framework for Tehing, 2'd Ed. (2007)z 6/20/2014
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Domain 4 for School Counselors: Professional Responsibilities

COMPONENT

LEVEL OF PERFORMANCE

BELOW STANDARD

DEVELOPING

PROFICIENT

EXEMPLARY

4a:
Reflecting on practice

Counselor does not
reflect on practice, or the
reflections are
inaccurate or self
serving.

#1 O1 OAT 1 060
practice is moderately
accurate and objective
without citing specific
examples and with only
global suggestions as to
how it might be
improved.

#1 O1 OAT 1 060
provides an accurate and
objective description of
practice, citing specific
positive and negative
characteristics.
Counselor makes some
specific suggestions as tg
how the counseling
program might be
improved.

#1 O1 OAT 1 060 OA
accurate andperceptive, citing
specific examples that were
not fully successful for at least
some students. Counselor
draws on an extensive
repertoire to suggest
alternative strategies.

4b:

Maintaining records
and submitting them in
a timely fashion

#1 O1 OhepdrtHd O
records, and
documentation are
missing, late, or
inaccurate, resulting in
confusion.

#1 O1 OAT 1 060
records, and
documentation are
generally accurate but
are occasionally late.

#1 O1 OA1 1 060
records, and
documentation are
accurateand are
submitted in a timely
manner.

#1 O1 OAI 1 060 AP
record keeping is highly
systematic and efficient and
serves as a model for
colleagues in other schools.

4c:
Communicating with
families

Counselor provides no
information to families,
either about the
counseling program as a
whole or about
individual students.

Counselor provides
limited though accurate
information to families
about the counseling
program as a whole and
about individual
students.

Counselor provides
thorough and accurae
information to families
about the counseling
program as a whole and
about individual
students.

Counselor is proactive in
providing information to
families about the counseling
program and about individual
students through a variety of
means.

Charlotte Danielsonz Enhancing Professional Practice: A Framework for TeachingidZd. (2007)z 6/20/2014
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Domain 4 for School Counselors: Professional Responsibilities (continued)

COMPONENT

LEVEL OF PERFORMANCE

BELOW STANDARD

DEVELOPING

PROFICIENT

EXEMPLARY

4d:
Participating in a
professional

#1 O1 OAI 1 060
relationships with
colleagues are negative

#1 O1 OAT 1 060
relationships with
colleagues ae cordial,

Counselor participates
actively in school and
district events and

Caunselor makes a substantial
contribution to school and
district events and projects

community or self-serving, and and counselor projects and maintains | and assumes leadership with
counselor avoids being | participates in school positive and productive | colleagues.
involved in school and and district events and relationships with
district events and projects when colleagues.
projects. specifically requested.
4e: Counselor does not #1 O1 OA1 1T 08 O | Counselor seeks out Counselor actively pursues
Engaging in participate in in professional opportunities for professional development

professional
development

professional
development activities
even when such
activities are clearly
needed for the
development of
counseling skills.

development activities is
limited to those that are
convenient or are
required.

professional

developmert based on
an individual assessment
of need.

opportunities and makes a
substantial contribution to the
profession through such
activities as offering
workshops to colleagues.

A4f:
Showing
professionalis m

Counselor displays
dishonesty in
interactions with
colleagues, students, and
the public; violates
principles of
confidentiality.

Counselor is honest in
interactions with
colleagues, students, and
the public; does not
violate confidentiality.

Counselor displays high
standards of honesty,
integrity, and
confidentiality in
interactions with
colleagues, students, and
the public; advocates for
students when needed.

Counselor can be counted on
to hold the highest standards
of honesty, integrity, and
confidentiality and to advocate
for students, taking a
leadership role with
colleagues.

Charlotte Danielsonz Enhancing Professional Practice: A Framework for TeachingidZd. (2007)z 6/20/2014
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Domain 1 for Library/Media Specialists: Planning and

Preparation

LEVEL OF PERFORMANCE

COMPONENT

BELOW STANDARD

DEVELOPING

PROFICIENT

EXEMPLARY

la:

Demonstrating
knowledge of
literature and current
trends in
library/media practice
and information
technology

Library/media specialist
demonstrateslittle or no
knowledge of literature
and of current trends in
practice and information
technology.

Library/media specialist
demonstrates limited
knowledge of literature
and of current trends in
practice and information
technology.

Library/media specialist
demonstrates thorough
knowledge of literature
and of current trends in
practice and information
technology.

Drawing on extensive
professional resources,
library/media specialist
demonstrates rich
understanding of literature and
of current trends in information
technology.

1b:

Demonstrating
knowledge of the

OAET 11680 DPOI
student information
needs within that

Library/media specialist
demonstrates little of no
knowledge of the

OAET T180 ATl
standards and of

OOOAAT 006 1 4

Library/media specialist
demonstrates basic
knowledge of the

OAET 1180 ATl
standards and of

OOOAAT 006 1 4

Library/media specialist
demonstrates thorough
knowledge of the
sETTT180 ATT(
standards and of

OOOAAT 006 1 4

Library/media specialist takes
a leadership role within the
school and district to articulate
the needs of students for
information technology within
OEA Gshéabiemic program.

program information skills within | information skills within | information skills within
those standards. those standards. those standards.
1c: Library/media specialist | Library/media Library/media , EAOAOUTI AAEA |

Establishing goals for
the library/media
program appropriate
to the setting and the
students served

has no clear goals for the
media program, or they
are inappropriate to
either the situation in

the schoolor the age of
the students.

OPAAEAI EOODG (
media program are
rudimentary and are
partially suitable to the
situation in the school
and the age of the
students.

OPAAEAI EOODG (
media program are clear
and appropriate to the
situation in the school
and to the age of the
students.

for the media program are
highly appropriate to the
situation in the school and to
the age of the students and
have been developed following
consulations with students and
colleagues.
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Domain | for Library/Media Specialists: Planning and Preparation (continued)

LEVEL OPPERFORMANCE
COMPONENT BELOW STANDARD DEVELOPING PROFICIENT EXEMPLARY
1d: Library/media specialist | Library/media specialist | Library/media specialist | Library/media specialist is

Demonstrating
knowledge of
resources, both within
and beyond the school
and district, and access
to such resources as
interlibrary loan

demonstrates little or no
knowledge of resources
available for students
and teachers in the
school, in other schools
in the district, and in the
larger community to
advance program goals.

demonstrates basic
knowledge of resources
available for students
and teachers in the
school, in other schools
in the district, and in the
larger community to
advance program goals.

is fully aware of
resources available for
students and teachers in
the school, in other
schools in the district,
andin the larger
community to advance
program goals.

fully aware of resources
available for students and
teachers and actively seeks ou
new resources from a wide
range of sources to enrich the
OAET 1180 POl CQ

le: Planning the
library/media
program integrated
with the overall school
program

Library/media program
consists of a random
collection of unrelated
activities, lacking
coherence or an overall
structure.

Library/media
OPAAEAIT EOOGB (
guiding principle and
includesa number of
worthwhile activities,
ABO O1T 1T A 1
fit with the broader
goals.

/e

Library/media
OPAAEAIT EOOGB (
designed to support both
teachers and students in
their information needs.

plan is highly coherent, aking
into account the competing
demands of scheduled time in
the library, consultative work
with teachers, and work in
maintaining and extending the
collection; the plan has been
developed after consultation
with teachers.

1f:

Developing a plan to
evaluate the
library/media
program

Library/media specialist
has no plan to evaluate
the program or resists
suggestions that such an
evaluation is important.

Library/media specialist
has a rudimentary plan
to evaluate the
library/media program.

Library/media
splAEAT EOOG O
evaluate the program is
organized around clear
goals and the collection
of evidence to indicate
the degree to which the

goals have been met.

evaluation plan is highly
sophisticated, with
imaginative sources of
evidence and a clear path
toward improving the
program on an ongoing basis.
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Domain 2 for Library/Media Specialists: The Environment

LEVEL OF PERFORMANCE

COMPONENT BELOW STANDARD DEVELOPING PROFICIENT EXEMPLARY
2a: Interactions, both between | Interactions, both between | Interactions, both between | Interactions among the
Creating an - the library/media specialist | the library/media specialist | the library/media specialist | library/media specialist,

environment of respect
and rapport

and students and among
students, are negative,
inappropriate, or
cultural backgrounds and
are characterized by
sarcasm, putdowns, or
conflict.

¢

and students and among
students, are generally
appropriate and free from
conflict but may be
characterized by occasional
displays of insensitivity or
lack of responsiveness to
cultural or developmental
differences among
students.

and students and among
students, are polite and
respectful, reflecting
general warmth and caring,
and are appropriate to the
cultural and developmental
differences amonggroups
of students.

individual students, and the
classroom teachers are highly
respectful, reflecting genuine
warmth and caring and sensitivity
01l OOOAAT 0068 AOD
development. Students
themselves ensure high levels of
civility among students in the
library.

2b:

Establishing a culture
for investigation and
love of literature

Library/media specialist
conveys a sense that the
work of seeking
information and reading
literature is not worth th e
time and energy required.

Library/media specialist
goes through the motions
of performing the work of
the position, but without
any real commitment to it.

Library/media specialist, in
interactions with both
students and colleagues,
conveys a sense dhe
importance of seeking
information and reading
literature.

Library/media specialist, in
interactions with both students
and colleagues, conveys a sense
the essential nature of seeking
information and reading
literature. Students appear to
have intemalized these values.

2c:

Establishing and -
maintaining library -
procedures

Media center routines and
procedures (for example,
for circulation of materials,
working on computers,
independent work) are
either nonexistent or
inefficient, resulting in
general confusion. Library
assistants are confused as
to their role.

Media center routines and
procedures (for example,
for circulation of materials,
working on computers,
independent work) have
been established but
function sporadically.
Efforts to estaHish
guidelines for library
assistants are partially
successful.

Media center routines and
procedures (for example,
for circulation of materials,
working on computers,
independent work) have
been established and
function smoothly. Library
assistants areclear as to
their role.

Media center routines and
procedures (for example, for
circulation of materials, working
on computers, independent work)
are seamless in their operation,
with students assuming
considerable responsibility for
their smooth operation. Library
assistants work independently
and contribute to the success of
the media center.
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Domain 2 for Library/Media Speci alists: The Environment (continued)

COMPONENT

LEVEL OF PERFORMANCE

BELOW STANDARD

DEVELOPING

PROFICIENT

EXEMPLARY

2d:
Managing student
behavior

There is no evidence that
standards of conduct have
been established, and there
is little or no monitoring of
student behavior. Response
to student misbehavior is
repressive or disrespectful
of student dignity.

It appears that the
library/media specialist

has made an effort to
establish standards of
conduct for students and
tries to monitor student
behavior and respond to
student misbehavior, but
these efforts are not always
successful.

Standards of conduct
appear to be clar to
students, and the
library/media specialist
monitors student behavior
agairlst those standards.
response to student
misbehavior is appropriate
and respectful to students.

Standards of conduct are clear,
with evidence of student
participation in setting them.
monitoring of student behavior is
subtle and preventive, and
response to student misbehavior
is sensitive to individual student
needs. Students take an active
role in monitoring the standards
of behavior.

2e:

Organizing physical
space to enable smooth
flow

Library/media specialist
makes poor use of the
physical environment,
resulting in poor traffic
flow, confusing signage,
inadequate space devoted
to work areas and
computer use, and general
confusion.

efforts to make use of the
physical environment are
uneven, resulting in
occasional confusion.

Library/media specialist
makes effective use of the
physical environment,
resulting in good traffic
flow, clear sigrage and
adequate space devoted to
work areas and computer
use.

Library/media specialist makes
highly effective use of the physical
environment, resulting in clear
signage, excellent traffic flow, and
adequate space devoted to work
areas and computer use. In
addition, book displays are
attractive and inviting.
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Domain 3 for Library/Media Speci alists: Delivery of Service

LEVEL OFPERFORMANCE
COMPONENT BELOW STANDARD DEVELOPING PROFICIENT EXEMPLARY
3a: Library/media specialist Library/media specialistis | Library/media specialist Library/media specialist selects

Maintaining and
extending the library
collection in
accordance with the
OAET 11860
within budget
limitations

T4

fails to adhere to district or
professional guidelines in
selecting materials for the
collection and does not
periodically purge the
collection of outdated
material. Collection is
unbalanced among
different areas.

partially successful in
attempts to adhere to
district or professional
guidelines in selecting
materials, to weed the
collection, and to establish
balance.

adheres to district or
professional guidelines in
selecting maerials for the
collection and periodically
purges the collection of
outdated material.
Collection is balanced
among different areas.

materials for the collection
thoughtfully and in consultation
with teaching colleaguesand
periodically purges the collection
of outdated material. Collection is
balanced among different areas.

3b:
Collaborating with
teachers in the

Library/media specialist
declines to collaborate with
classroomteachers in the
design of instructional

Library/media specialist
collaborates with
classroom teachers in the
design of instructional

Library/media specialist
initiates collaboration with
classroom teachers in the
design of instructional

Library/media specialist initiates
collaboration with classroom
teachers in the design of
instructional lessons and units,

quign Pf _ lessons and units. lessons and units when lessons and units. locating additional resources
instructional units specifically asked to do so. from sources outside the schol.
and lessons

3c: Students are not engaged ir] Only some students are Students are engaged in Students are highly engaged in

Engaging students in
enjoying literature
and in learning
information skills

enjoying literature and in
learning information skills
because of poor design of
activities, poor grouping
strategies, or inappropriate
materials.

engaged in enjoying
literature and in learning
information skills due to
uneven design of activities,
grouping strategies, or
partially appropriate
materials.

enjoying literature and in
learning information skills
because of effective design
of activities, grouping
strategies, and appropriate
materials.

enjoying literature and in
learning information skills and
take initiative in ensuring the
engagement of their peers.
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Domain 3 for Library/Media Speci alists: Delivery of Service (continued)

COMPONENT

LEVEL OF PERFORMANCE

BELOW STANDARD

DEVELOPING

PROFICIENT

EXEMPLARY

3d:

Assisting students and
teachers in the use of
technology in the
library/media center

Library/media specialist
declines to assist students
and teachers in the use of
technology in the
library/media center.

Library/media specialist
assists students and
teachers in the use of
technology in the
library/media center when

specifically asked to do so.

Library/media specialist
initiates sessions to assist
students and teachers in
the use of technology in the
library/media center.

Library/media specialist is
proactive in initiating sessions to
assist students and teachers in
the use of technology in the
library/media center.

3e:
Demonstrating
flexibility and
responsiveness

Library/media specialist
adheres to the plan, in spi
of evidence of its
inadequacy.

Library/media specialist
makes modest changes in
the library/media program
when confronted with
evidence of the need for
change.

Library/media specialist
makes revisions to the
library/media program
when they are needed.

Library/media specialist is
continually seeking ways to
improve the library/media
program and makes changes as
needed in response to student,
parent, or teacher input.
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Domain 4 for Library/Media Speci alists: Professional Responsibilities

COMPONENT

LEVEL OF PERFORMANCE

BELOW STANDARD

DEVELOPING

PROFICIENT

EXEMPLARY

4a:
Reflecting on practice

Library/media specialist
does not reflect on practice,
or the reflections are
inaccurate or selfserving.

reflection on practice is
moderately accurate and
objective, without citing
specific examples and with
only global suggestions as
to how it might be
improved.

reflection provides an
accurate and objective
description of practice,
citing specific positive and
negative characteristics.
Library/media specialist
makes some specific
suggestions as to how the
media program mightbe
improved.

reflection is highly accurate and
perceptive, citing specific
examples. Library/media
specialist draws on an extensive
repertoire to suggest alternative
strategies and their likely success,

4Db:

Preparing and
submitting reports and
budgets

Library/media specialist
ignores teacher requests
when preparing
requisitions and budgets or
does not follow established
procedures. Inventories
and reports are routinely
late.

efforts to prepare budgets
are partially successful,
responding sometimes to
teacher requests and
following procedures.
Inventories and reports are
sometimes submitted on
time.

Library/media specialist
honors teacher requests
when preparing
requisitions and budgets
and follows established
procedures. Inventories
and reports are submitted
on time.

Library/media specialist
anticipates teacher needs when
preparing requisitions and
budgets, follows established
procedures, and suggests
improvements to those
procedures. Inventoiies and
reports are submitted on time.

4c:
Communicating with
the larger community

Library/media specialist
makes no effort to engage
in outreach efforts to
parents or the larger
community.

Library/media specialist
makes sporadic efforts to
engage in aitreach efforts
to parents or the larger
community.

Library/media specialist
engages in outreach efforts
to parents and the larger
community.

Library/media specialist is
proactive in reaching out to
parents and establishing contacts
with outside libraries,
coordinating efforts for mutual
benefit.
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Domain 4 for Library/Media Speci alists: Professional Responsibilities (continued)

COMPONENT

LEVEL OF PERFORMANCE

BELOW STANDARD

DEVELOPING

PROFICIENT

EXEMPLARY

4d:
Participating in a
professional community

relationships with
colleagues are negative or
self-serving, and the
specialist avoids being
involved in school and
district events and projects.

relationships with
colleagues are cordial, and
the specialist participates
in school and district
events and projects when
specifically requested.

Library/media specialist
participates actively in
school and district events
and projects and maintains
positive and productive
relationships with
colleagues.

Library/media specialist makes a
substantial contribution to school
and district events and projects
and assumes leadership wh
colleagues.

4e:
Engaging in professional
development

Library/media specialist
does not participate in
professional development
activities, even when such
activities are clearly
needed for the
enhancement of skills.

participation in
professional development
activities is limited

to those that are
convenient or

are required.

Library/media specialist
seeks out opportunities for
professional development
based on an individual
assessment of need.

Library/media specialist actively
pursues professional
development opportunities and
makes a substantial contribution
to the profession through such
activities as offering workshops
to colleagues.

A4f:
Showing professionalism

Library/media specialist
displays dishonesty in
interactions with
colleagues, students, and
the public; violates
copyright laws.

Library/media specialist is
honest in interactions with
colleagues, students, and
the public; respects
copyright laws.

Library/media specialist
displays

high standards of tonesty
and integrity in
interactions with
colleagues, students, and
the public; adheres
carefully to copyright laws.

Library/media specialist can be
counted on to hold the highest
standards of honesty and
integrity and takes a leadership
role with colleagues in ensuring
there is no plagiarism or violation
of copyright laws.
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Appendix C: Forms

Note:
Beginning with the 20152016 school year all Region One schools will utilize the SEED forms.
Please see these forms in the BloomBoard Software.

Paper copies can be made available in the Central Office.
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APPENDIX E
Team SMART GoaiSetting Plan

Team/Department:

7TEAO EO 1600 OAAI 80 OAOOOAT O OAAI EOQUbGe j! OAAO 1T £ OOOAT COE AT A B
Based upon our current reality, we havee AAT OEAEAA OEA Al 111 xET ¢ AOAA 1T &£ £ AOGO O1 EIE
We have collectively created the following SMART goal(s) to addret¥ss area of focus:

47 AAEEAOA OEEO Ci Al S8

Action Steps: What steps or activities will be initiated to achieve ts goal?

Designation: Who will be responsible?

Time Frame: What is a realistic timeframe for each step/activity?

Outcomes/Evidence: What outcomes on student learning do we expect? What evidence will we have to show that we are making
progress?

TEEO Ci Al xAO AOAAOAA Ai i1 AAGEOAI Uh AT A xA AOA AT i1 EOOAA O AAI
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SAMPLES

SMART Goal Worksheet: Third Grade Team

School: George Washington Elementary

Team Name: Third Grade

Team Members: Ken Thomas, Joe Ramirez, Cathy Armstrong, Amy Wu

District Goal(s):

1. We will increase student achievement and close the achievement gap in all areas using a variety of indicators to document

improved learning on the part of our students.

School Goal(s):

Team Leader: Theresa Smith

1. We will improve student achievement in language arts as measured by local, district, state, and national instructors.

Team SMART Goal | Strategies and Action Who is Responsible? Target Date or Evidence of
Steps Timeline Effectiveness
Our Current Reality: Curriculum All members of our team October 15 Lists of essential student

Last year 85 percent of
our students met or
exceeded the target score
£ o 11T 1060
writing prompt in May.

Our SMART Goal:This
year, at least 90 percent
of our students will meet
or exceedthe target

OAT OA T £ o 1

writing prompt in May.

1. Clarify and pace essential
student learning outcomesin
writing using standards
documents, curriculum guides,
assessment blueprints and data,
and the wish list of skills from the
fourth grade team.

learning outcomes and pacing

guide

Increased results for all
students on team, district,

state, and national indicators
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Team SMART Goal

Strategies and Action
Steps

Who is Responsible?

Target Date or
Timeline

Evidence of
Effectiveness

Assessments

2. Develop, implement and
collaboratively scoregrade-level
formative writing prompts to:

a) Frequently monitor each
OOOAAT 060 1 A
essential writing
outcomes

b) Provide students with
multiple opportunities to
demonstrate progress in
meeting and exceeding
learning targets in
writing

c) Learn with and from
each other better ways to
help students become
proficient writers

All members of our team

Octoberz May

Checkpoints at midpoint of
each grading period

District benchmark
assessments at end of each
semester

Common writing prompts
Common writing rubric
Increased results for all

students on team, district,
state, and national indicators

3. Providestudents with writing
assignments in all subject areas,
and utilize a variety of
instructional strategies to help
students learn all essential
writing skills

All members of our team
Principal

Resource staff
Volunteers

Daily, September May

Intervention/enrichment
schedule

Student learning results

4. Initiate individual and small
group sessions to provide
additional intervention and
enrichment focused onwriting

All members of our team

Daily, September May

Intervention/enrichment
schedule

Student learning results

5. Provide parents with
resources and strategies to help
their children succeed as writers

All members of our team

First semester workshop
10/20

Second semester workshop
1/19

Newsletters

End of grading period
conferences

Number of parents in
attendance

Study guides and newsletters
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Team SMART Goal

Strategies and Action
Steps

Who is Responsible?

Target Date or
Timeline

Evidence of
Effectiveness

Staff Development

6. Develop, implement and
evaluate our team action
research project in writing to
improve our individual and
collective ability to help our
students learn how to write at
high levels

Use information from our
common formative assessments
to identify staff development
needs and engage in ongoing, jeb
embedded staff development in

the area of writing

All members of our team

Weekly collaborative team
meetings

Staff development days
Faculty meeting sessions

Additional professional
learning time by request

Common Assessments
Quarterly reviews

Mid-Year progress reports
End-of-Year team evaluations
Increased results for all

students on team, district,
state, and national indicators
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SMART GoalWorksheet: Eighth Grade Math

School: Thomas Jefferson Middle School

Team Name: Eighth Grade Math

Team Members: Chris Carter, Dolores Layco, Mary Fischer

District Goal:

Team Leader: Chris Rauch

1. We will increase studentachievement and close the achievement gap in all areas using a variety of indicators to document
improved learning on the part of our students.

School Goal(s):

1. Reduce the failure rate in our school

2. Increase the percentage of students scoring at or abotee established proficiency standard on the state assessment in all

areas

Team SMART Goal

Strategies and Action
Steps

Who is Responsible?

Target Date or
Timeline

Evidence of
Effectiveness

Our Current Reality: Last
year, 24 percent of our
studentsfailed one or more
semesters of math, and 31
percent of our students were
unable to meet the state
proficiency standards in
math

Our SMART Goal:This year,
we will reduce the
percentage of failing grades
to 10 percent or less, and the
percentage of studets

unable to meet state
standards to no more than 15
percent

We will align each unit of our | Entire team We will complete the analysis| Written analysis of state
math program with state on the teacher workday prior | assessment and strategies to
standards, study the results to the start of the year. We address weaknesses

of the last state assessment, will review our findings prior

identify problem areas, and to the start of each unit

develop specific strategies to

address those areas iour

course

We will develop common Entire team Formative assessments will | Student performance on

formative assessments and
administer them every three
weeks, These assessments
will provide repeated
opportunities for students to
become familiar with the
format used on the state
assessment

be createdprior to the start

of each unit of instruction
throughout the year. They
will be administered on a day
designated by the team

team-endorsed common
assessments
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Team SMART Goal

Strategies and Action
Steps

Who is Responsible?

Target Date or
Timeline

Evidence of
Effectiveness

After each common
assessment, we will identify
any student who does not
meet the established
proficiency standard and will
work with the counselor to
have those students
reassigned from study hall to
the mathtutoring center

Members of entire team will
request tutoring as their
supervisory responsibility;
team leader will work with
the counselor after each
assessment

Assessments will be
administered every three
weeks. Students will be
assigned to the tutoring
center within one week of
assessment

Daily list of students
receiving tutoring in math

We will replace failing grades
from our common
assessment with the higher
grade earned by students
who are able to demonstrate
proficiency in key skills on
subsequent brms of the
assessment after completing
tutoring

Entire team will create
multiple forms of each
assessmentTutors will
administer the assessment
after a student has completed
required tutoring

Multiple forms of an
assessment will be created
prior to the start of each unit
of instruction. Tutors will
administer the second
assessment within two weeks
T £ A OOOAAT 08 (
the tutoring center

Compilation of results from
subsequent assessments

We will examine the results
of each common assessment
to determine which member
of the team is getting the best
results on each skill, and then
share ideas, methods and
materials for teaching those
skills more effectively

Each member of the team

Ongoing throughout the year
each time a common
assessment is admirstered

Analysis of findings after each
common assessment is
administered

Decrease in the failure rate
Increase in percentage of

students proficient on state
assessment
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SMART Goal Worksheet: American Government

School: John Adams High School

Team Name: American Government

Team Members: Dan Hahn, Andy Bradford, Nick Larsen, Helen Harvey

District Goal(s):

Team Leader: Tom Botimer

1. We will increase student achievement and close &éhachievement gap in all areas using a variety of indicators to document
improved learning on the part of our students.

2. We will provide more students with access to our most rigorous curriculum in each subject area and grade level.

School Goal(s): We will increase by at least 10 percent the number of students earning credit in:

1. Advanced placement courses

2. Capstone courses in a departmental sequence

Team SMART Goal

Strategies and Action
Steps

Who is Responsible?

Target Date or
Timeline

Evidence of
Effectiveness

Our Current Reality: All
students must complete a
semester of American
Government as a graduation
requirement. Last year only
10 percent of the graduating
class fulfilled that
requirement by enrolling in
advanced placement (AP)
American Government.

We will make a presentation
in each section of United
States History, encouraging
students to enroll in AP
American Government and
listing the advantages for
doing so.

Team leader will coordinate
the schedule for these
presentations with the team
leader for United States
History. Each member of the
team will assist in making
these presentations and will
distribute a written list of
advantages created by the
team.

Complete presentations by
the end of January prior to
students registering for their
courses next year

The presentation has been
made in every United States
History class.
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Team SMART Goal

Strategies and Action
Steps

Who is Responsible?

Target Date or
Timeline

Evidence of
Effectiveness

Our SMART Goal: At least
20 percent of thecurrent
junior class will enroll in and
earn a score of 3, 4 or 5 on
the advanced placement
American Government exam
by the end of the next school
year.

We will coordinate with the
guidance department to
ensure that when counselors
register students for chsses,
they encourage any student
who receive an A at the end
of the first semester of United
State History to enroll in AP
American Government.

Team leader will attend the
AT O1 6OAI 1 006
enlist their support, explain
advantages of the AP
progOAT AT A OE A(
strategies for supporting
students in AP American
Government.

0/

End of first semester

Minutes of meeting

We will advise parents of the
benefits of AP American
Government.

The team will draft a letter to
parents of students who earn
an A in United States History
at the end of the semester.
The letter will list the
advantages of completing this
course while in high school
for any student planning on
attending college. It will also
ET Al OAA OEA O/
provide students with
additional support. The team
will also create a flyer on the
benefits of the AP program to
benefits of the AP program to
be distributed during a
parent open house.

The flyer will be created for
distribution at the open
house in early October. The
letter wil | be sent at the end
of the first semester.

Completed documents

We will create study groups
to review material prior to
the comprehensive
assessments we administer
every six weeks.

The team will create the
common comprehensive
assessments. Each member
will be responsible for
conducting one study group
to help students review for
these tests. Study groups will
be held on three evenings in
the week prior to the test.

Ongoing throughout the
semester

Completion of common
assessments and student
performance oncommon
assessments

The number of students
earning honor grades on the
AP exam in American
Government will double over
1 AOGO UAAOBO Ol

83




SMART Goal Worksheet

School:
Team Members:
District Goal(s):

School Goal)(s):

Team Name: Team Leader:

Team SMART Goal

Strategies and Action
Steps

Who is Responsible? Target Date or
Timeline

Evidence of
Effectiveness
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APPENDIX F

Artifactual Evidence Form 1

EXAMPLES OF EVIDENCE

The items listed below are not intended to be prescriptive nor do they represent an exhaustive list. They are provided mgras
examples of what a teacher may choose to include document performance. As many materials will address more than one
performance standad, they are organized by domairfHandbook on Teacher Evaluation, James H. Strong & Pamela D. Tucker).

Planning and Classroom , Professional
Preparation Environment Instruction Assessment Responsibilities
1 Copy of current 1 Classroom 1 Annotated 1 Copies of avariety | Evidence of
lesson plans management photographs of of assessments collaboration
1 Copy of longrange system teachermade (formative, {1 Evidence of
plans 1 Daily schedule displays used in summative and committee work
{1 Planning notes { Data trends related instruction differentiated) ! Evidence of
around the to discipline 1 Evidence of tiered |  Progress chart data leadership roles
instructional core | § List of classroom interventions analysis for IEP 1 Newsletters
1 Pre-assessment and rules 1 Evidence of varied goals/objectives M Parent
analysis records § Photos of instructional I Scoring rubrics communication
T Unit plans with classroom strategies f Student assessment § Parent contact logs
scaffolded learning environment 9 Proof of trend analysis 1 Professional
opportunities differentiation {1 Student work development
T Sample of analysis documentation
technology 1 Summary of 1 Website newsfeeds
integration grading procedures
1 Student work
samples
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Artifactual Evidence Form 2: CONTINUUMALIGNED EVIDENCE PLANNING SHEET

This form guides the teacher in choosing examples of evidence that will support each domain in the Continuum of
Professional Practice. All evidence listeghay not be required at the endof-year conference. The evidece that may be used

at the endof year conference should supplement or support gaps within the domains of the Continuum. Teachers will be
notified of such gaps at the midyear conference.

Planning and Classroom

. Professional
) . Instruction Assessment
Preparation Environment

Responsibilities
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Appendix G
Connecticut State Law z PA 12-116

RESOLVED, That the State Board of Education, pursuant to sections 51 through 56 of P.A. 12-
116, amended by sections 23 and 24 of P.A. 12.2 of the June 12 Special Session, and in
consultation with the Performance Evaluation Advisory Council (PEAC), adopts guidelines for a
model teacher and administrator evaluation and support program.

HISTORICAL CONTEXT/BACKGROUND INFORMATION

Subsection (a) of Section 10-151b of the 2012 Supplemental to the Connecticut General
Statutes (C.G.S.), as amended by Sec. 51 of P.A. 12-116, requires, in part, that the

Asuperintendent of each | ocal or regional board

cause to be evaluated each teacher, in accordance with guidelines established by the State

Board of Education, pursuant t o subsection (c) of this-secti

151b, as amended by Sec. 51 of P.A.12-116 (C. G. S. ), requires that
the State Board of Education shall adopt, in consultation with the Performance Evaluation

Advisory Council established pursuant to section 10-151d, guidelines for a model teacher

evaluation program. Such guidelines shall provide guidance on the use of multiple indicators of
student academic growth in teacher evaluations. Such guidelines shall include, but not be

limited to: (1) Methods for assessing student academic growth; (2) a consideration of control

factors tracked by the state-wide public school system, pursuant to subsection (c) of section 10-

10a, that may influence teacher performance ratings, including, but not limited to, student
characteristics, student attendance and student mobility; and (3) minimum requirements for

teacher evalwuation instruments and procedures.

include each certified professional employee below the rank of superintendent employed by a
board of education for at least ninety days in a position requiring a certificate issued by the State
Board of Education.

Senate Bill No. 458
Public Act No. 12 -116
Sec 51- 56
Sec. 51. Section 10-151b of the 2012 supplement to the general statutes is repealed and the
following is substituted in lieu thereof
Public Act No. 12 -116 114 of 191
(a) The superintendent of each local or regional board of education shall [continuously] annually
evaluate or cause to be evaluated each teacher, in accordance with guidelines established by
the State Board of Education, pursuant to subsection (c) of this section, and such other
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guidelines as may be established by mutual agreement between the local or regional board of
education and the teachers' representative chosen pursuant to section 10-153b, and may
conduct additional formative evaluations toward producing an annual summative evaluation. An
evaluation pursuant to this subsection shall include, but need not be limited to, strengths, areas
needing improvement, strategies for improvement and multiple indicators of student academic
growth. Claims of failure to follow the established procedures of such evaluation and support
programs shall be subject to the grievance procedure in collective bargaining agreements
negotiated subsequent to July 1, 2004. In the event that a teacher does not receive a
summative evaluation during the school year, such teacher shall receive a "not rated"
designation for such school year. The superintendent shall report the status of teacher
evaluations to the local or regional board of education on or before June first of each year. For
purposes of this section, the term "teacher" shall include each professional employee of a board
of education, below the rank of superintendent, who holds a certificate or permit issued by the
State Board of Education.

(b) [Each] (1) Except as provided in subsection (d) of this section, each local and regional board
of education shall develop and implement teacher evaluation programs consistent with
guidelines [established] adopted by the State Board of Education, pursuant to subsection (c) of
this section, and consistent with the plan developed in accordance with the provisions of
subsection (b) of section 10-220a.

(2) Not later than June thirtieth of each year, each superintendent

Public Act No. 12 -116 115 of 191

shall report to the Commissioner of Education the status of the implementation of teacher
evaluations, including the frequency of evaluations, aggregate evaluation ratings, the number of
teachers who have not been evaluated and other requirements as determined by the
Department of Education.

(c) On or before July 1, 2012, the State Board of Education shall adopt, in consultation with the
Performance Evaluation Advisory Council established pursuant to section 10-151d, guidelines
for a model teacher evaluation and support program. Such guidelines shall [provide guidance
on] include, but not be limited to, (1) the use of four performance evaluations designators:
Exemplary, proficient, developing and below standard; (2) the use of multiple indicators of
student academic growth and development in teacher evaluations; [. Such guidelines shall
include, but not be limited to: (1) Methods] (3) methods for assessing student academic growth
and development; [(2)] (4) a consideration of control factors tracked by the state-wide public
school information system, pursuant to subsection (c) of section 10-10a, that may influence
teacher performance ratings, including, but not limited to, student characteristics, student
attendance and student mobility; [and (3)] (5) minimum requirements for teacher evaluation
instruments and procedures, including scoring systems to determine exemplary, proficient,
developing and below standard ratings; (6) the development and implementation of periodic
training programs regarding the teacher evaluation and support program to be offered by the
local or regional board of education or regional educational service center for the school district
to teachers who are employed by such local or regional board of education and whose
performance is being evaluated and to administrators who are employed by such local or
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regional board of education and who are conducting performance evaluations; (7) the provision
of professional development services based on the individual or group of individuals' needs that
are identified through the evaluation process; (8) the creation of individual

Public Act No. 12 -116 116 of 191

teacher improvement and remediation plans for teachers whose performance is developing or
below standard, designed in consultation with such teacher and his or her exclusive bargaining
representative for certified teachers chosen pursuant to section 10- 153b, and that (A) identify
resources, support and other strategies to be provided by the local or regional board of
education to address documented deficiencies, (B) indicate a timeline for implementing such
resources, support, and other strategies, in the course of the same school year as the plan is
issued, and (C) include indicators of success including a summative rating of proficient or better
immediately at the conclusion of the improvement and remediation plan; (9) opportunities for
career development and professional growth; and (10) a validation procedure to audit evaluation
ratings of exemplary or below standard by the department, or a third-party entity approved by
the department, to validate such exemplary or below standard evaluation ratings. The State
Board of Education, following the completion of the teacher evaluation and support pilot
program, pursuant to section 52 of this act, and the submission of the study of such pilot
program, pursuant to section 53 of this act, shall validate the guidelines adopted under this
subsection.

(d) The State Board of Education may waive the provisions of subdivision (1) of subsection (b)
of this section for any local or regional board of education that has developed a teacher
evaluation program prior to the validation of the model teacher evaluation and support program
guidelines described in subsection (c) of this section and that the State Board of Education
determines is in substantial compliance with such model teacher evaluation and support
program guidelines.

Sec. 52. (NEW) (Effective from passage) (a) For the school year commencing July 1, 2012, the
Commissioner of Education shall administer a teacher evaluation and support pilot program. Not
later than June 1, 2012, the commissioner shall select, in accordance with the

Public Act No. 12 -116 117 of 191

provisions of subsection (d) of this section, at least eight school districts, but not more than ten
school districts to participate in a teacher evaluation and support program based on the
guidelines adopted pursuant to subsection (c) of section 10-151b of the general statutes, as
amended by this act. For purposes of this section, the term "teacher" shall include each
professional employee of a board of education, below the rank of superintendent, who holds a
certificate or permit issued by the State Board of Education.

(b) The teacher evaluation and support pilot program described in subdivision (1) of subsection
(a) of this section shall (1) assess and evaluate the implementation of a teacher evaluation and
support program developed by a local or regional board of education pursuant to subsection (b)
of section 10-151b of the general statutes, as amended by this act, that is in compliance with the
guidelines for a teacher evaluation and support program adopted pursuant to subsection (c) of
section 10-151b of the general statutes, as amended by this act, (2) identify district needs for
technical assistance and support in implementing such teacher evaluation and support program,

89



(3) provide training to administrators in how to conduct performance evaluations under the
teacher evaluation and support program, (4) provide training to teachers being evaluated under
the teacher evaluation and support program, (5) include a validation process for performance
evaluations to be conducted by the Department of Education, or the department's designee, and
(6) provide funding for the administration of the teacher evaluation and support program
developed by the local or regional board of education.

(c) On or before May 25, 2012, a local or regional board of education may apply, on a form
provided and in a manner prescribed by the commissioner, to participate in the teacher
evaluation and support pilot program.

(d) The commissioner shall select a diverse group of rural, suburban

Public Act No. 12 -116 118 of 191

and urban school districts with varying levels of student academic performance to participate in
the teacher evaluation and support pilot program. If the commissioner does not receive an
adequate amount of applications for participation in the teacher evaluation and support pilot
program, the commissioner shall select school districts for participation in such teacher
evaluation and support pilot program to satisfy the representation requirements under this
subsection.

Sec. 53. (NEW) (Effective from passage) (a) The Neag School of Education at The University of
Connecticut shall study the implementation of the teacher evaluation and support pilot program
described in section 52 of this act. Such study shall (1) analyze and evaluate the implementation
of the teacher evaluation and support program adopted pursuant to subsection (b) of section 10-
151b of the general statutes, as amended by this act, for each local or regional board of
education participating in the teacher evaluation and support pilot program, (2) compare such
teacher evaluation and support program adopted by each local or regional board of education
pursuant to subsection (b) of section 10-151b of the general statutes, as amended by this act, to
the teacher evaluation and support program guidelines adopted by the State Board of Education
pursuant to subsection (c) of said section 10-151b, and (3) compare and evaluate the use of
student performance data on the state-wide mastery examination, pursuant to section 10-14n of
the general statutes, and the use of student performance data on progress monitoring tests
approved by the State Board of Education as an indicator of and method for student academic
growth and development.

(b) Upon completion of such study, but not later than January 1, 2014, the Neag School of
Education at The University of Connecticut shall (1) submit to the State Board of Education such
study and any recommendation concerning validation of the teacher evaluation and support
program guidelines adopted by the State Board of Education

Public Act No. 12 -116 119 of 191

pursuant to subsection (c) of section 10-151b of the general statutes, as amended by this act,
and (2) submit such study to the joint standing committee of the General Assembly having
cognizance of matters relating to education, in accordance with the provisions of section 11- 4a
of the general statutes.

Sec. 54. (NEW) (Effective July 1, 2012) Prior to the implementation of the teacher evaluation
and support program developed pursuant to subsection (b) of section 10-151b of the general
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statutes, as amended by this act, but not later than July 1, 2014, each local and regional board
of education shall conduct training programs for all evaluators and orientation for all teachers
employed by such board relating to the provisions of such teacher evaluation and support
program developed by such board of education. Such training shall provide instruction to
evaluators in how to conduct proper performance evaluations prior to conducting an evaluation
under the teacher evaluation and support program. Such orientation shall be completed by each
teacher before a teacher receives an evaluation under the teacher evaluation and support
program. For purposes of this section, the term "teacher" shall include each professional
employee of a board of education, below the rank of superintendent, who holds a certificate or
permit issued by the State Board of Education.

Sec. 55. (NEW) (Effective July 1, 2012) On July 1, 2014, and annually thereafter, the
Commissioner of Education shall randomly select, within available appropriations, at least ten
teacher evaluation and support programs developed pursuant to section 10-151b of the general
statutes, as amended by this act, to be subject to a comprehensive audit conducted by the
Department of Education. The department shall submit the results of such audits to the joint
standing committee of the General Assembly having cognizance of matters relating to
education, in accordance with the provisions of section 11- 4a of the general statutes.

Public A ct No. 12-116 120 of 191

Sec. 56. Subsection (a) of section 10-220a of the 2012 supplement to the general statutes is
repealed and the following is substituted in lieu thereof (Effective July 1, 2012):

(a) Each local or regional board of education shall provide an in- service training program for its
teachers, administrators and pupil personnel who hold the initial teacher, provisional teacher or
professional teacher certificate. Such program shall provide such teachers, administrators and
pupil personnel with information on (1) the nature and the relationship of drugs, as defined in
subdivision (17) of section 21a-240, and alcohol to health and personality development, and
procedures for discouraging their abuse, (2) health and mental health risk reduction education
which includes, but need not be limited to, the prevention of risk-taking behavior by children and
the relationship of such behavior to substance abuse, pregnancy, sexually transmitted diseases,
including HIV-infection and AIDS, as defined in section 19a-581, violence, teen dating violence,
domestic violence, child abuse and youth suicide, (3) the growth and development of
exceptional children, including handicapped and gifted and talented children and children who
may require special education, including, but not limited to, children with attention-deficit
hyperactivity disorder or learning disabilities, and methods for identifying, planning for and
working effectively with special needs children in a regular classroom, (4) school violence
prevention, conflict resolution, the prevention of and response to youth suicide and the
identification and prevention of and response to bullying, as defined in subsection (a) of section
10-222d, except that those boards of education that implement any evidence-based model
approach that is approved by the Department of Education and is consistent with subsection (d)
of section 10-145a, subsection (a) of section 10-220a, as amended by this act, sections 10-
222d, 10-222g and 10-222h, subsection (g) of section 10- 233c and sections 1 and 3 of public
act 08-160, shall not be required to provide in-service training on the identification and
prevention of and
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Public Act No. 12 -116 121 of 191

response to bullying, (5) cardiopulmonary resuscitation and other emergency lifesaving
procedures, (6) computer and other information technology as applied to student learning and
classroom instruction, communications and data management, (7) the teaching of the language
arts, reading and reading readiness for teachers in grades kindergarten to three, inclusive, (8)
second language acquisition in districts required to provide a program of bilingual education
pursuant to section 10-17f, [and] (9) the requirements and obligations of a mandated reporter.
Each local and regional board of education may allow any paraprofessional or noncertified
employee to participate, on a voluntary basis, in any in-service training program provided
pursuant to this section, and (10) the teacher evaluation and support program developed
pursuant to subsection (b) of section 10- 151b, as amended by this act. The State Board of
Education, within available appropriations and utilizing available materials, shall assist and
encourage local and regional boards of education to include: (A) Holocaust and genocide
education and awareness; (B) the historical events surrounding the Great Famine in Ireland; (C)
African-American history; (D) Puerto Rican history; (E) Native American history; (F) personal
financial management; (G) domestic violence and teen dating violence; and (H) topics approved
by the state board upon the request of local or regional boards of education as part of in-service
training programs pursuant to this subsection.

Senate Bill No. 501
Public Act No. 12 -2
Sec 23-24

Sec. 23. Subdivision (1) of subsection (b) of section 10-151b of the 2012 supplement to the
general statutes, as amended by section 51 of public act 12-116, is repealed and the following is
substituted in lieu thereof (Effective from passage):
(b) (1) Except as provided in subsection (d) of this section, not later than September 1, 2013,
each local and regional board of education shall develop and implement teacher evaluation
programs consistent with guidelines adopted by the State Board of Education, pursuant to
subsection (c) of this section, and consistent with the plan developed in accordance with the
provisions of subsection (b) of section 10-220a.
Sec. 24. Subsections (a) and (b) of section 52 of public act 12-116 are repealed and the
following is substituted in lieu thereof (Effective from passage):

(a) For the school year commencing July 1, 2012, the Commissioner of Education shall
administer a teacher evaluation and support pilot program. Not later than June 1, 2012,
the commissioner shall select, in accordance with the provisions of subsection (d) of this
section, at least eight school districts or consortia of school districts, but not more than
ten school districts or consortia of school districts to participate in a teacher evaluation
and support program based on the guidelines adopted pursuant to subsection (c) of
section 10-151b of the general statutes, as amended by [this act] public act 12-116. For
purposes of this section, the term "teacher” shall include each professional employee of a
board of education, below the rank of superintendent, who holds a certificate or permit
issued by the State Board of Education.
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June 12 Sp. Sess., Public Act No. 12 -2 19 of 195

(b) The teacher evaluation and support pilot program described in subdivision (1) of subsection
(a) of this section shall (1) assess and evaluate the implementation of a teacher evaluation and
support program developed by a local or regional board of education pursuant to subsection (b)
of section 10-151b of the general statutes, as amended by [this act] public act 12-116, that is in
compliance with the guidelines for a teacher evaluation and support program adopted pursuant
to subsection (c) of section 10-151b of the general statutes, as amended by [this act] public act
12-116, (2) identify district needs for technical assistance and support in implementing such
teacher evaluation and support program, (3) provide training to administrators in how to conduct
performance evaluations under the teacher evaluation and support program, (4) provide
[training] orientation to teachers being evaluated under the teacher evaluation and support
program, (5) include a validation process for performance evaluations to be conducted by the
Department of Education, or the department's designee, and (6) provide funding for the
administration of the teacher evaluation and support program developed by the local or regional
board of education.

June 12 Sp. Sess., Public Act No. 12 -2 20 of 195
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Appendix H

CSDE PEAGuidelines

CT TEACHER EVALUATION AND SUPPORT
CT Guidelines for Educator Evaluation (Core Requirements) and State Model (SEED)

The primary goal of the educator evaluation and support system is to strengthen individual and collective practices smesetse student learning

and development.

Design Educator evaluation is standardbased Considers multiple, standarelsased measures of
Principles performance
Fosters continuing collaborative dialogue around
teaching and learning in order to increase student | Promotes both professional juaigent and
academic growth and development consistency
Connects professionétarning to the outcomes of thg Fosters dialogue about student learning
evaluation process
Encourages aligned professional development,
coading and feedback to support teacher growth
Ensures feasibility of implementation
Teacher FOUR CATEGORIES OF TEACHER PERFORMAN FOUR CATEGORIES OF TEACHER PERFORMAN
Evaluation TEACHER PRACTICE INDICATORS TEACHER PRACTICE INDICATORS
Categories 1 Observation of teacher practice and V  Observation of teacher practice and
performance (40%) performance (40%)
1 Parent or peer feedback (10%) As defined in the CT Framework for Teacher Evaluation &
Support
STUDENT OUTCOME INDICATORS Vv Parent feedback (10%)
1 Student growth and development Based on data gathered through surveys
(45%)
. STUDENT OUTCOME INDICATORS
1  Whole-school student learning
. V  Student growth and development
indicators or student feedback (5%)
(45%)
,,,,,,,, o A e e s s |10 AAOAOI ET AA AU OEA OAAAE
$EOOOEADOO | OOO AAOCAOEAA EIi N L )
51 GOAI | AO OAOET Co xEil AA gbjectlves (SLOs) and indicators of academic growth and
rating evelopment (IAGDs) .
V  Whole-school student learning
indicators or student feedback (5 %)
As determined by aggregate student learning
indicators or student surveys
FOUR PERFORMANCE LEVELS: FOUR PERFORMANCE LEVELS:
Exemplary z Substantially exceeding indicators or Exemplary z Substantially exceeding indicators or
performance performance
Proficient z Meeting indicators of performance Proficient z Meeting indicators of performance
Developing z Meeting some indicators operformance Developing z Meeting some indicators operformance
but not others but not others
Below standard z Not meeting indicators of performance | Below standard z Not meeting indicators of performance
Process U Goal-setting V  Goal-Setting and Planning (October 15

Orientation by November 15

Goalsetting conference

Evidence collection and review (ongoing)
Mid -year check-in

S W e

November 15)

Orientation

Reflection and goalsetting
Goalsetting conference

Evidence collection (ongoing)

Mid -year check-in (January-February)

<P PwWDbDPE
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U  End-of-year summative review &
conference

1. Teacher selfassessment
2. End-of-year conference

If needed, makerevisions on the strategies or
approaches used and/or midyear adjustment
of SLOs to accommodate changes (e.g., studer]
populations, assignment).

U  End-of-year summative review &
conference (by June 30)

1. Teacher selfassessment

2. Scoring

3. End-of-year conference

CATEGORY
#1 Teacher
Performance &
Practice (40%)

Observation models must be

1. Standardsbased Danielson, Marzano,
Marshall, etc.,or locally developed
frameworks based on best practice

2. Aligned to the CT Common Core of
Teaching (CCT)

3. Rated using rubricsthat have four
performance levels

CT Frameworks for Teacher Evaluation and

Support Z Four domains (based on Charlotte

$ AT E Al F@améwdrdfor Teaching and CCT)
1. Planning for Active Learning

The Classroom Environment

Instruction

Professional Responsibilites and Teacher

Leadership

PN

CATEGORY
#2 Parent or
Peer Feedback

Parent or Peer Feedback Ratings

Gathered from wholeschool parent surveys, focus
COiI OPOh ET OAOOEAXO 10 O
observation and/or peer focus groups

Parent Feedback
1. How successfully a strategy has been
implemented to address an area of need
2. Evidence collected directly from parents

(10%)

CATEGORY 1-4 Student Growth Goals as measured by 2 Student Learning Objectives (SLOs) and at
#3: Student Indicators of Academic Growth and least one Indicator of Academic Growth and
Growth & Development (IAG Ds) Development (IAGDs) for each SLO:

Development
(45%)

22.5% - IAGDs based on the state test for those
teaching tested grades/subjects or another
standardized indicator, where available

22.5% - IAGDs based on a minimum of one nen
standardized indicator and a maximum of one
additional standardized indicator

22.5% - SLO #1- |IAGDs based on the state test for
those teaching tested grades/subjects or another
standardized indicator, whereavailable

22.5% - SLO #2- IAGDs based on a minimum of
one nonstandardized indicator and a maximum of
one additional standardized indicator

CATEGORY
#4: Whole -
school or
Student
Feedback (5%)

! OAAAEAO3O ET AEAAOI O O
the aggregate rating for multiple student learning
ET AEAAOI OO AOOAAI EOEAA
evaluation rating

OR

Districts can use feedback from students, collected
through whole-school or teacherlevel surveys

| OAAAREAOBGO OAOE IaggreGeieA |
rating for multiple student learning indicators
AOOAATI EOEAA £ O OEA POE
AND/OR

Districts can use feedback from students, collected
through whole-school or teacherlevel surveys

Support &
Development

Professional learnirg shall be clearly linked to the
specific outcomes of the evaluation process

Each district shall defineeffectivenessind
ineffectivenessitilizing a pattern of summative
ratings derived from the new evaluation system

Districts shall create plans of indvidual teacher
improvement and remediation for teachers whose
performance isdevelopingor below standard,
developed in consultation with such teacher and hig
or her exclusive bargaining representative

Opportunities for career development and growth
basedon performance, including mentor/coaching,

leading PLCs, etc.

Professional learning opportunities for each
teacher should be based on individual strengths
and needs identified through the evaluation
process

SEED defineeffectivenessind ineffectiveness
utilizing a pattern of summative ratings derived
from the new evaluation system

Performance rated asdevelopingor below standard
district creates plan of individual teacher
improvement and remediation, developed in
consultation with teacher and his or ter exclusive
bargaining representative
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Opportunities for career development and
professional growth including mentoring, peer
coaching, leading PLCs, etc.

Other
Requirements

Evaluation and support system subject to annual
state approval

Dispute-resolution process must be defined
CSDE will validate ratings oéxemplaryand below
standard

Evaluators must demonstrate proficiency in
conducting teacher evaluations

Allows for complementary evaluators
Required all evaluators to receive extensive
training on model

Outlines the disputeresolution process

Connecticut State Department of Educatiop November 2012
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CSDE Guidelines/Core Requirements

In accordance with the PEAC established guideli@&HE has generated the following rubric to assist districts in the creation of aligned plans. The
rubric that follows was used in design and review of the Teacher Professional Growth and Evaluation Manual.
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Connecticut Educator Evaluation and Supporti Teacher Evaluation Core Requirements Rubric

District Name/Evaluation Point of Contact:

Reviewer:

Date of Review:

Evaluation Process

Indicators Does Not Meet Partially Meets Meets Exceeds
Timeline No mention of a timeline| Vague and/or confusing | Clear timeline for the full cycle of the evaluation | Detailed timeline, including
for the evaluation proceg mention of a timeline process, including general timing of each step | specific month/day deadling
throughout the year. Orientatishall not occur by when each stage of the
later than November 15 of a given school year | process will be completed
All steps must conclude by the end of the school
year
Orientation There is nanention of an| Teacher will be provided | Orientation is specifically addressed as a requirg The proposal goes into
opportunity provided for | with some information step greaterdetail on how this
teacher to learn about th regarding the evaluation information will be
evaluation process process, but information i All teachers are provided with adequate and conveyed, including, but no
incomplete or inadequate appropriate information/materials on the evaluati limited to, key messaging
time is set aside process and there is opportunity to meet and rey and sample
these materials materials/resources for the
Does not apply to all evaluator to incorporate
teacters
Goal-Setting The goalsetting There is mentin of a The goalsetting conference is specifically There is clear evidence on
Conference conference is not goalsetting conference, | addressed as a required stepill take place at thg gathering extensive evidenc

mentioned or addressed

but there is little to no
detail regarding what will
be discussed during the

start of the school year

It is evidence that this conference will result in ar
agreement between the evaluator and educator

and data in preparation for
this meeting. Including
examples of what is ast
relevant to gather/review
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meeting and/or specific
meeting outcomes

Does not apply to all
teachers

specific student learning targets and professiona
development focus areas based on evidence

collectal by the teacher about his/her practice. T
principal/designee collects evidence about teach
practice to support the review

There may also be referenc
to where this information
can be found

Includes guidance on
developing a comprehensiv,
multi-year professional
growth plan and/or systems
for monitoring progress

Mid -Year The midyear cleckin is | There is mention of a The midyear checkn is speifically addressed as | Includes ongoing guidance
Check-In not mentioned or mid-year checkn but required step on developing a
addressed there is little to no detail comprehensive muliyear
regarding what will be Opportunity is provided for evaluators and teach|{ professional growth plan
discussed during this to review progress toward the goals/objectives a| and/or systems for
meeting and/or specific | least once during the school year, using availabl{ monitoring progress
meeting outcomes information, including agreed upon indicators
Does not apply to all This review allavs for revisions to the strategies ¢
teachers approach being used and a mutually agreed upo
adjustment of student learning goals
End-of-Year The endof-year There is mention of an | Both the teaher sefassessment and the eofd Includes an opportunity to
Conference conference is not endof-year review, but | year summative review are addressed as requirg reflect on the overall

mentioned or addressed

there is little to no detail
regarding what will be
discussed during this
meeting and/or specific
meeting outcomes

steps

Opportunity is provided for both a teacher self
reflection and a final summative discussion
between the teacher and evaluator

The teacher will collect evidence atident
progress toward meeting the student learning

goals/objectives and submit to evaluator

professional growth
trajectory during the course
of the year and to look aheg
to professional learning
needs fothe future
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Attainment of goals and/or objectives for student growth usiatjiple indicators of academic growth and development to measure goals/objectives

Category 11 45% Student Outcomes/Achievement

Indicators Does Not Meet Partially Meets Meets Exceeds
Goal-Setting No mention of what will | Some mention of what | During the goaketting meetingat least 1, but no
Process be discussed and/or will be discussed during | more than 4 goals/objective$or student growth

accomplished during the
goalsetting process as
applicable to student
growth and developmen

the goalsetting process,
but a targeted goal of 1 tq
4 objectives is not clear
and/or there is no
reference to Indicators of
Academic Growth and
Development (IAGDSs)

are determined and Indicators of Academic Grow
and Development (IAGDs) are established for eg
goal

It is evident that the process allows for all IAGIDs
be mutually agreed upon by the teacher and thei
evaluator and an agreement on the balance of
weighting standardized and netandardized
indicators for the 45% component

Indicators of
Academic
Growth and
Development
(IAGDs)

There is no reference to
IAGDs

IAGDs are referenced,
however, it is unclear or
confusing what can be
used an as IAGD

The ¢andardized 1&Ds
account for less that
22.5% of the final
summative rating in any
instance where they are
available

One half (or 22.5%) of the IAGDs usedesgdence
of whether goals/objectives are met are based o
state test for those teaching tested grades and
subjects or another standardized indicator for ot
grades and subjects where available (e.g., CMT,
CAPT, etc.)

May also include a maxium of ore additional
standardized indicator, if there is mutual agreem

A minimum of 1 non-standardizedindicator is
used in rating 22.5% of the IAGDs (e.g.,

performances rated against a rubric, portfolios ra
against a rubric, etc.)

A comprehensive list of

examples of what can be
used as a standardized/nor
standardized IAGD is
provided within the proposa
and as part of the orientatio
for teachers
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These IAGDs are fair, liable, valid, and useful to

the greatest extent possible as described in the
Guidelines.
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Category 21 40% Teacher Performance and Practice
Observation of teacher practice and performance

Indicators

Does Not Meet

Partially Meets

Meets

Exceeds

Observation Protocol

No mention of the observatio
requirement

Mention of the observation
requirement, however the numbe
of observations is inconsistent
with the guidelines (by grouping
of teachersformal vs. informal,
etc.)

There is no mention of
expectations for feedback

Observation model is not
standardsased

Observation model is
standardsased and involves
multiple in-class visits
throughout the year, includin
a combination of formal,
informal, announced, and
unannounced observations

Constructive oral and written
feedback of observations is
provided in a useful and
timely manner

Minimum criteria;

Year 1 and 2 teachers receiy
at least three formal iolass
observations. Two of the
three nclude preconference
and all include a post
conference

Teacher who receiga
performance rating of below
standard or developing
receive a number of
observations appropriate to
their individual plan, but no

Full explanation on how
observations should be
conducted, rated and
debriefed

Rationale provided for why g
particular framework as
selected

Goes beyond the minimum
criteria for differentiating
observations based on
experience, prior ratings,
needs, and goals
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fewer than three formal in
class observation§wo of the
three must include a pre
conference and all must
include a postonference

Teachers who receive a
performance rating of
proficient or exemplary
receive a combination of at
least three formal
observations of practice, one
of which must be formah-
class; to be agreed upon by
teacher and evaluator.
Examples of nostlassroom
observations or reviews of
practice include but are not
limited to observations of
data team meetings,
observations of
coaching/mentoring other
teachers, review of lesson
plars or other teaching
artifacts

All evaluators are expected t
provide timely written and
verbal feedback for all
observations

Rubric

No mention of a rubric or
process for reviewing
observations

Mention of a rubric and general
guidelines, but actualbric is not
included, is unclear and/or does

Observations will be rated
using a rubric across four
performance levels

Full rationale for why a
certain rubric was selected
and how it will beused
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not include four performance
levels

Rubrics should be included

throughout the evaluation
process

Norming/Calibration

No mention of an opportunity
for training and calibrating
evaluators on the observatiol
model

Minimal mention of training and

calibration, but no clear plan
articulated

District states that it Wi
provide all evaluators with
training in observation and
evaluation and how to
provide quality feedback

There is a mechanism in pla
for assessing individual
evaluator proficiency on an
ongoing basis. There shoulg
also be a plan in place for
those whalo not demonstrats
proficiency within a specified
period of time

District clearly outlines how
it will provide all evaluator
with training in observation
and evaluation and how to
provide quality feedback

As well, district defines
mechanism for assessing
evaluator proficiency on an
ongoing basis

Feedback for Category 2:
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Category 31 10% Parent OR Peer Feedback
Parent or peer feedback includisgrveys

Select which one applies to this proposal:

o Parent Feedback
o Peer Feedback

Indicators Does Not Meet Partially Meets Meets Exceeds
General Survey Neither Parent or Peer feedback is| Parent and/or Peer feedback is | Survey used to capture Parg Innovative use of
Protocol (as addressed withithe proposal referenced, but it is unclear or Peer feedback is approaches such as focu
applicable)and Final which feedback is being anonymous andemonstrateg groups, interviews or
Ratings System incorporated into the final fairness, reliability, validity, |[teac her s & o wn
summative evaluation and/or hg and usefulness may be used to collect
it will be captured and reviewed information from students

Provision is included for
school governance council t
assist in the development of]
whole-school surveys to
align with school
improvement goals

Clear expectations of how th
Parent or Pedeedback will
be captured, reviewed and
summarized

For Parent surveys, ratings
are based on one of two
options:
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A. Evidence from teacher
developed student level
indicators of improvement in
areas of need as identified
the school level survey
results;or

B . Evidence ¢
implementation of strategies
to address areas of need as
identified by the survey
results

The Parent or Peer feedbac
rating is across four
performance levels

Feedback for Category 3:
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Category 4 7 5% Whole -School Student Learning OR Student Feedback
Whole-school student learning indicators or student feedback

Select which one applies to this proposal:

0 Whole-School Student Learning OR
0 Student Feedback

Indicators Does Not Meet Partially Meets Meets Exceeds
(as applicable) Neither whole-school student Whole-school student learning | For districts using the Innovative use of
Selection of learning indicator and/or student indicator and/or student whole-school student approached such as
Whole -School feedback are addressed in the feedback arereferenced, but it | learning indicator, ratings | focus groups, interviews,
Learning proposal is unclear which feedback is are represented by the I O OAAAEAOQOI
Indicators being incorporated into the aggregate raing for may be used to collect
final summative evaluation multiple student learning information from
AND/OR and/or how it will be captured | indicators established for students
and reviewed OEA AAI ETEOOC(

(as applicable)
Student Survey
Protocol

evaluation rating

Survey is anonymous, and
demonstrates fairness,
reliability, validity, and
usefulness

Provision is included for
school governance council
to assist in the
development of whole
school surveys to align with
school improvement goals
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Surveys use age and grade
level appropriate language
and administration

protocol must be
administered to each
student

Results from surveys
addressed by teacher align
with student learning goals

For whole-school student
surveys, ratings are based
on one of two options:

A. Evidence from teacher
developed student level
indicators of improvement in
areas of need as identified b
the school level survey
results; or

B. Evidence ofteah e r 6
implementation of strategies
to address areas of need as
identified by the survey
results

Either the wholeschool
student learning indicator O
the sudent feedback rating
shall ke among four
performance levels
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Other Required Items:

Indicators

Does Not Meet

Partially Meets

Meets

Exceeds

Definition of Effectiveness
and Ineffectiveness

There is no definition of
effectiveness and
ineffectiveness provided

Definitions of effectiveness
and ineffectiveness are
provided, but are unclear,
inconsistent and/or do not
utilize a pattern of
summative ratings as
derived from the new
system

District defines
effectiveness and
ineffectiveness utilizing a
pattern of summative
ratings derived from the
new evaluation system

Evaluation -Based
Professional Learning

There is no mention of
evaluation-based
professional learning

There is vague or
incomplete mention of
evaluation-based
professional learning

District articulates how they
plan to provide professional
learning opportunities for
teachers, based on the
individual or group of

ET AEOEAOAI 06
identified through the
evaluation process.
Learning opportunities are
clearly linked to the specific
outcomes of the evaluation
process as it relates to
student learning results,
observations or
professional practice,
and/or the results of
stakeholder feedback

Career Development and
Professional Growth

There is no mention of
career development and
professional growth

There is vague or
incomplete mention of
career development and

District provide s
opportunities for career
development and
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professional growth and/or
it is not linked to the
evaluation process

professional growth based
on performance identified
through the evaluation
process. Examples inclde,
but are not limited to:
observation of peers,
mentoring/coaching early-
career teachers, leading
Professional Learning
Communities for their
peers, differentiated career
pathways

Individual Teacher
Improvement and
Remediation Plans

There is no mention of
individual teacher
improvement and
remediation plans

There is vague or
incomplete mention of
individual teacher
improvement and
remediation plans

District demonstrates that it
will create plans of
individual teacher
improvement and
remediation for teachers
whose performanceis
developing or ineffective,
designed in consultation
with such teacher and
his/her exclusive needs

Feedback on Other Core Requirements:
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Final Summary:

Section

Overall Rating

Comments

Evaluation Process:

Category 1 z Student Outcomes:

Category 2 z Teacher Performance and Practice:

Category 3 z Parent or Peer Feedback:

Category 4 7 Whole -School Student Learning or
Student Feedback:

Other:

0 Approved z meets guidelines

o Not Approved z does not meet guidelines, must be resubmitted for review by:
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Comparison of the CT Common Core of Teaching and the CCT Rubric for Effective Teaching 2014

The Common Core of Teaching {CCT) Rubric for Effective Teaching 2014 is completely
aligned with the CCT. The CCT Rubric for Effective Teaching 2014 will be used to evaluate
a teacher's performance and practice, which accounts for 40 percent of a teacher’s annual
summative rating, as required in the Connecticut Guidelines for Educator Evaluation and
the state model, the System for Educator Evaluation and Development {SEED].

CT Common Core of Teaching Standards

Content and Essential Skills which includes The Commaon Core State

Domain 1 Standards® and Connecticut Content Standards

Domain 2 Classrcfnm Enulmnmeqt, Student Engagement and
Commitment to Learning

Domain 3 Planning for Active Learning

Domain 4 Instruction for Active Learning

Domain 3 Assessment for Learning

Domain 6 Professional Responsibilities and Teacher Leadership

1 Text in RED throughout the document reflects Common Core State Standards

Because teaching is a compleyx, integrated activity, the domain indicators from the original CCT
have been consolidated and reorganized in this rubric for the purpose of describing essential
and critical aspects of a teacher's practice. For the purpose of the rubric, the domains have
also been renumbered. The four domains and 12 indicators (three per domain) identify the
essential aspects of a teacher’s performance and practice:

Generally
Observed

CCT Rubric for Effective Teaching 2014

Demonstrated at the pre-service level as a
pre-reguisite to certification and embedded
within the rubric.

Domain 1 Classroom Environment, Student In-Class
Engagement and Commitment to Learning Observations
Non-classroom
Domain 2 Planning for Active Learning observations/
reviews of proctice
Doemain 3 Instruction for Active Learning IH'CIass_
Observations
Mow integrated throughout the other domains
Domaind  § e chenions
P reviews of proctice
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